Reading at
Peters Hill




Intent

At Peters Hill Primary School, reading is at the heart of everything we
do. It is our intent that children will read regularly for pleasure,
information and to enrich their knowledge, whilst recognising bias
and misinformation on digital and global platforms. We prioritise
phonics and early reading, understanding that reading unlocks the
majority of other curriculum subjects for children and enables an
independence and curiosity in the world around them. Our reading
pathways demonstrate our underlying principles of Ambition, Belief,
Compassion, Pride and Respect. It is our determined focus to ensure
that children are motivated and challenged to continually extend and
expand reading skills, which will broaden their understanding of the
world around them.






A SUMMARY OF THE

Ofsted English

Research Review

Spoken Language in EYFS and KS1

Developing spoken language - including and especially vocabulary -
is essential for the academic progess of all children. Children with a
language gap are 4 times more likely to be struggling readers as
adults. Addressing the word gap in EYFS and KS1 can help
disadvantaged children develop their vocabulary more quickly.

Phonics in EYFS and KS1

Daily systematic synthetic phonics, introduced before age 6, leads to,
a quicker start in early reading and spelling. Direct instruction
benefits all children, particularly those from disadvantaged
backgrounds and those with reading difficulties. It should be a school
priority to intervene with children who are having difficulties. Smaller
group and 11 sessions with highly-trained adults can support such
children who struggle.
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Fluency in EYFS and KS1

Itis a priority for children to achieve fluency in the early stages of
learning to read. This means that they can read with sufficient
accuracy and speed. Fluency frees up children's working memory
which will allow them to focus on comprehension. Repeated practice
is an effective way of developing fluency.
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Writing in EYFS and KS1

Writing involves both transcription and composition.

Transcription skills include spelling and handwriting.

These should be the focus for writing in the early stages of
primary. Dictated sentences can be useful for pupils to
practise applying these skills so that their working memory
doesn't become overloaded by the demands of
composition.

Handwriting

Handwriting requires effort and attention, as well as suitable

motor skills. Children become better at handwriting through

repeated practice of accurate letter formation. Formally teaching
handwriting need not begin before Reception but children should
know how to hold a pencil - the tripod grip for almost all cases -
before the end of EYFS. Unjoined handwriting should be the first
step before joins are introduced once fluency has been achieved.

Reading - Comprehension

Skilled reading requires accurate, speedy word

reading and good language comprehension. All

pupils need to be taught a broad and balanced

curriculum that will allow them to comprehend

increasingly challenging texts. The three factors which

underpin comprehension include: knowledge, =
processes, and general cognitive resources.

Reading - Vocabulary

Vocabulary is important for comprehension, and children will
encounter most vocabulary through reading. Pupils of all ages
will acquire vocabulary through repeated encounters in texts, but
some vocabulary is worth teaching explicitly. This ‘Tier 2"
vocabulary should be taught in simple ways and teachers should
consider the usefulness of the words they teach. When teaching
vocabulary, it is more effective to focus on examples of usage
rather than providing definitions. Teaching about morphology
also benefits both spelling and comprehension.
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Reading - Knowledge of Structures

Children should be taught knowledge of narrative structures
as their comprehension is affected by how familiar they are
with the type and structure of the text they are reading. This
means that an effective curriculum provides a broad range of
different text types and structures. People need to understand
more than just the definition of terms such as setting and plot
for this knowledge to be meaningful.
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Reading - Prosody

Prosody is the reading aloud of a text with an understanding
of the possible and intended rhythm, phrasing,
expressiveness and stress of sentences. It connects pupils'
knowledge of written sounds and words with spoken
language, allowing children to read with meaning. Prosody
can be used to show how pupils can resolve ambiguity in
wording or phrasing.

Teaching Comprehension

The significant processes involved in comprehension happen
automatically. Skilful readers unconsciously apply a range of
strategies to find the meaning of texts. Teaching comprehension
strategies to pupils can be effective if they use them less readily but
such teaching is time-limited. Effective teaching might focus
children on developing meaning as they read, and monitoring their
comprehension. However, teaching general comprehension 'skills'
is unlikely to be effective due to the knowledge affecting
comprehension being the most significant factor.

Writing - Transcription

Pupils’ working memory can be overloaded if transcription skills are
not fluent, which means that sufficient curriculum time should be
provided for pupils to practise these components. Failure to achieve
fluency in handwriting can affect pupils’ ability to complete higher-
order processes with writing. Weakness in transcription skills can
reduce the impact of interventions addressed at writing overall, and
schools should focus on children who would benefit from
intervention.
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Writing - Grammar Knowledge

Secure knowledge of grammar is needed for composition.
Pupils benefit from being taught how to construct and combine
sentences. The curriculum should be organised so that pupils
are taught to use a variety of different sentences. Teacher
modelling followed by extensive deliberate practice is an
effective pedagogy for teaching grammar.

Pupils with SEND

The principles for effective curriculum and pedagogy apply
equally to children with SEND. Differentiation has not been
shown to positively impact outcomes. However, focused target
teaching, and more frequent practice might be necessary to
help pupils achieve the curriculum goals. It is not necessarily
helpful to attribute children struggling with GPCs to dyslexia.

Assessment

Formative assessment positively impacts pupils' achievement at all ages
and across several subjects, and is best when it provides actionable
feedback for narrow curriculum components. Summative assessment is
useful for evaluating the impact of the curriculum, but is less useful when
used to evaluate individual pieces of work. Success criteria and exam mark
schemes should be used with caution as they can often describe
performance rather than signal the knowledge necessary to write
effectively. Reading requires a different approach and standard
assessments can rarely identify the precise components which are causing
areas of weakness, and so a tiered approach might be more useful.

CPD

CPD should be focused on developing teachers' content knowledge
and pedagogical content knowledge. It is most effective when it is
directed towards teachers' existing needs and practice. Regular CPD
sessions are more likely to be effective.
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Our Process




The Process at Peters Hill

Our 12 step approach
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At Peters Hill, our reading
curriculum strives towards the
following aims:

* For reading to be at the heart of our curriculum, where our children are
taught to read, then they independently read to learn.

 For all children to be independent, confident readers with a wealth of
strategies to support them.

* To develop a lifelong love for reading across a range of subjects and genres.

* To experience a diverse range of genres and authors across a range of
different subjects.

 For all children to read for understanding, linking ideas and making sense
of the world around them.

* To form confident opinions based on their reading diet.
* To understand how reading, writing and oracy are linked.



We believe that in reading, all
children should:

* Be immersed in fictitious worlds, relating to a range of characters, events
and places.

* Be taught through high quality phonic lessons in Early Years and KS1,
modelled by the teacher.

* Be able to read easily, fluently and with a good understanding of the text.

* Develop the habit of reading widely and often, for both pleasure and
information.

Be taught, through quality modelling and careful planning, and experience
a range of reading domains across a range of genres, using challenging and
age-appropriate vocabulary and concepts.



PHONICS

We follow the Little Wandle Letters and Sounds (LWLS) Phonics

Programe in EYFS and KS1

LWLS is a complete SSP that has been
built around the update (Letters and
Sounds improving rates of progress 2021)
and draws on our own schools’ excellent
practice, as well as our work with schools
around the country.

Little Wandle Letters and Sounds Revised
also draws on the latest research into
how children learn best; how to ensure
learning stays in children’s long term
memory and how best to enable children
to apply their learning to become highly
competent readers.
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Children in EYFS and Year 1 have at least a daily class phonics lesson, plus an
English lesson which will be a balance between reading and writing learning
outcomes from the National Curriculum.

We start teaching phonics in Nursery/Reception and follow the Little Wandle
Letters and Sounds Revised progression, which ensures children build on their
growing knowledge of the alphabetic code, mastering phonics to read and
spell as they move through school. All staff in EYFS and KS1 have had training
and following training, staff continue to be supported by a wealth of ‘How to’
videos on the Little Wandle site, in house coaching and monitoring processes.

Alongside a daily phonics lesson, each child will also participate in 3 reading
practice sessions which are delivered in small groups by the teacher or trained
teaching assistant.

Some children will require additional support, so they will also have a catch up
session following the phonics lesson to ensure they maintain the pace and

progression set out in the Little Wandle programme. Our philosophy is that no
child is left behind.

Assessments are submitted half termly and the heat map that is produced
informs leaders and teachers which children are on-track and which need
additional support.

Children who have a particular SEND need that are supported by one to one
staff and specialist agencies, will sometimes use different programs to teach
reading as recommended by specialists.



Reception overview

The overview shows the progression of GPCs and tricky words that we
teach term-by-term. The progression has been organised so that
children are taught from the simple to more complex GPCs, as well as
taking into account the frequency of their occurrence in the most
commonly encountered words. All the graphemes taught are practised
in words, sentences, and later on, in fully decodable books. Children
review and revise GPCs and words, daily, weekly and across terms and
years, in order to move this knowledge into their long-term memory.
Children need to learn to read as quickly as reasonably possible, so
they can move from learning to read, to reading to learn, giving them
access to the treasure house of reading. Our expectations of
progression are aspirational yet achievable if schools maintain pace,
practice and participation by all children. Children who are not keeping
up with their peers should be given additional practice immediately
through keep-up sessions.




Reception

Autumn 1

| Phase 2 graphemes ‘ New tricky words

Week 1 |satp

Week 2 |inmd

Week 3 |gock is

Week 4 | ckeur I

Week 5 | hbfl the
Autumn 2

| Phase 2 graphemes ‘ New tricky words

Week 1 | ff Il ss |

put* pull* full* as

Week 2 |vwxy

and has his her

Week 3 | zzz qu

words with —s [s/ added at the end (hats sits)
ch

go no to into

Week 4 | sh th ng nk

she push* he of

Week 5 | * words with —s /s/ added at the end (hats sits)
* words ending in s /z/ (his) and with —s /z/ added at the end (bags)

we me be




Reception
Spring 1

| Phase 3 graphemes | New tricky words

Week 1 | ai ee igh oa

Week 2 | oo oo ar or was you they
Week 3 | ur ow oi ear my by all
Week &4 | air er are sure pure

words with double letters: dd mm tt bb rr gg pp

Week 5 | longer words

Spring 2
| Phase 3 graphemes | No new tricky words
Week 1 | review Phase 3: ai ee igh oa oo ar or ur oo ow oi ear Review all taught so far

Week 2 | review Phase 3: er air Secure spelling

words with double letters
longer words

Week 3 | words with two or more digraphs

Week 4 | longer words
words ending in —ing
compound words

Week 5 | longer words

words with s [z/ in the middle
words with —s [s/ [z/ at the end
words with —es [z/ at the end




Reception

Summer 1

| Phase 4 New tr'u:lcg words

Week 1 | short vowels CVCC

said so have like

Week 2 | short vowels CVCC CCVC

some come love do

Week 3 | short vowels CCVCC CCCVC CCCVCC

were here little says

Week 4 | longer words
compound words

there when what one

Week 5 | root words ending in:
—ing, —ed /t/, —ed [id/ [ed/ —est

out today

Summer 2

| Phase 4 graphemes No new tr'u:kg words

Week 1 | long vowel sounds CVCC CCVC

Week 2 | long vowel sounds CCVC CCCVC CCV CCVCC

Week 3 | Phase 4 words with —s /s/ at the end
Phase 4 words with —s /z/ at the end
Phase 4 words with —es /z/ at the end
longer words

Week 4 | root words ending in:
—ing, —ed /t/, —ed [id/ |ed/, —ed /d/

Week 5 | root words ending in:
—er, —est
longer words

Review all taught so far
Secure spelling




This programme overview shows the progression of GPCs and tricky words
that we teach term-by-term. The progression has been organised so that
children are taught from the simple to more complex GPCs, as well as taking
into account the frequency of their occurrence in the most commonly
encountered words. All the graphemes taught are practised in words,
sentences, and later on, in fully decodable books. Children review and revise
GPCs and words, daily, weekly and across terms and years, in order to move
this knowledge into their long-term memory.

Children need to learn to read as quickly as reasonably possible, so they can
move from learning to read, to reading to learn, giving them access to the
treasure house of reading. Our expectations of progression are aspirational
yet achievable if schools maintain pace, practice and participation by all
children. Children who are not keeping up with their peers should be given
additional practice immediately through keep-up sessions.



Year 1

Autumn 1

‘ Phase 3/4 review + 4 Phase 5 GPCs

Week 1

review Phase 3 GPCs
ai ee igh

oa oo ar

or ur oo

ow oi ear

Week 2

air er [z] s —s —es
words with two or more digraphs e.g. queen thicker

Week 3

Phase 4. CVCC CCVC CCVCC cccve
Phase 4 with long vowels

Week 4

Phase 5

[ail ay play
fow/ ou cloud
[oil oy toy

|ee/ ea each

Week 5

review longer words

‘ Review tricky words

Phases 2—4: the put* pull*
full* push* to into I no go
of he she we me be was
you they all are my by

sure pure said have like so

do « Autumn 2

thlfl | Phase 5 graphemes | New tricky words
wne

Week 1 | fur/ ir bird their people oh your
ligh/ ie pie
lool lyoo/ ue blue rescue
[yoo/ u unicorn

Week 2 ' [oal 0 go Mr Mrs Ms ask*
ligh/ i tiger
[ail a paper
eel e he
Week 3 | /ai/ a-e shake could would should our
ligh/ i-e time
loal o0-e home
[ool [yoo/ u-e rude cute

Week 4 | [ee/ e-e these house mouse water want
[ool lyoo/ ew chew new
fee/ ie shield
lor] aw claw

Week 5 | Grow the code:
ligh/ ie i i-e
[ail ay a a-e
loal oa o o-e
leel e ie e-e ea
[ool [yool ew u-e u ue



Year 1

Spring 1
‘ Phase 5 graphemes New tricky words
Week 1 [ee/ y _funng any many again
el ea head

Jwf wh wheel
Joa/ oe ou toe shoulder

Week 2 Jigh/ y fly who whole where two
loal ow snow .
ljl g giant Spring 2
Ifl ph phone 5
Week 3 [l le al apple metal school ¢ ‘ Phase 5 9raphemes ‘ New tr“:k!-] words
:"s,;c ice Week 1 | |ur/ or word once laugh
vive gtve leo/ u oul awful would
Week 4 [u/ 0-e 0 ou some mother young thought lair| are share
lz| se ch k .
',;, :: E::Euse fence wer Jor| au aur oor al author dinosaur floor walk
leel ey donkey Week 2 | /ch/ tch match because eye
Week 5 Grow the code: [ch/ ture adventure
loo/ u ew ue u-e ui ou oo fruit soup lar/ al hal‘f*

lee]/ ea e e-eie ey y ee
Isl cse cess i Jar| a J‘ather"‘

:',f)’u;eofvzze ou 0o-e 0 0Q WEEk 3 ,"Or,'l a Wﬂter

schwa in longer words: different
/ol a want
[air/ ear ere bear there

Week 4 | |ur/ ear learn

[r] wr wrist

[s/ st sc whistle science

schwa at the end of words: actor

Week 5 | /c/ ch school
Ish/ ch chef
[z] ze freeze




Year 1

Summer 1

‘ Review Phase 5 GPCs for phonics screening check ‘ No new tricky words

Week 1 ' ay play
a-e shake
ea each

e he

Week 2 ie pie

i-e time
o go

0-e home

Week 3 | ue blue rescue
ew chew new

u-e rude cute Summer 2
aw claw
Week 4 | ea head ‘ Phase 5 graphemes ‘ New tricky words
:ub;:u d Week 1 ' /ail eigh aigh ey ea eight straight grey break busy beautiful pretty hour
oy toy In/ kn gn knee gnaw
Week 5 | itiger [m/ mb thumb
a paper lear[ ere eer here deer
ow snow
u unicorn Week 2  [zh/ su si treasure vision move improve parents
Week 6 | ph phone .’J;JI dge bridge shoe
wh wheel fil y crystal
ie shield

ljl ge large

g glant

Week 3 ' [sh/ ti ssi si ci potion mission mansion delicious

Week 4 | [or/ augh our oar ore daughter pour oar more
review

Week 5  review




Children become proficient readers
through a focus on the following
learning pathways;

Pathway 1 - Decode
Pathway 2 - Comprehend
Pathway 3 - Detect
Pathway 4 - Language
Pathway 5 - Respond
Pathway 6 - Reader




Curriculum Drivers - How do our
whole school values link to the
subject?

Ambition (SutCess)

Children will read accurately and fluently and recognise the value and importance of reading as part of a civilised culture. Children can
talk confidently about a number of authors and use their reading to justity their opinions on any number of issues. Children can
independently access relevant information to follow a line of enquiry and challenge what they read, recognising bias and prejudice.

Belief (Confidence)

Children are encouraged daily both in school and home through a number of age appropriate initiatives and strategies to read. Reading
achievelzments are routinely celebrated. Pupils are encouraged to see the link between confidence in reading and success in other
curriculum areas.

Compassion (Motivation)

Through a varied reading diet children will develop an understanding of a range of local, national ando%lobal issues and form opinions
based on their knowledge, therefore being able to offer opinions and solutions. Through fictional reading children will develop an
emotional intelligence to dilemmas, struggles and achievements of characters that they build an empathy with.

Pride (Knowledge)

Children will take pride in their reading achievements and use their reading skills to become knowledgeable in all other curriculum
aredas and gnder school life. Children will feel a growing independence and freedom in their learning and a confidence with their
understanding.

Respect (Responsibility)

Children will be encouraged to develop a language of reading and be able to discuss their reading confidently, using an ever widening
range of vocabulary. Children will accept that people will have different opinions to them and embrace varying opinions, without
offence or judgement.



Key Competencies

* The following documents set out the key competencies developed across
the range of topics in each year group.

* These key competencies are set out as pathways to demonstrate how they
link and progress throughout the school.

* These competencies are then planned into each topic through the half
termly medium term planning process.

* These competencies combine to make the total schema that teaching staff
use to assess the children at the end of the topic. This generates
assessment judgements as set out on the following slide and happens
three times a year.

* These total judgements average throughout the term. This total will fall
between 1 to 5 depending on the outcome of each topic.



MNovice Simple idea Relational Multiple Expert
idea Links understanding
1 2 3 4 5
The task is The pupil's The pupil's The different The previous
not attacked | response only response aspects have integrated whole may
appropriately; | focuses onone | focuses on become be conceptualised at a
the pupil relevant aspect. | several relevant | integrated into | higher level of
hasn't really aspects but they | a coherent abstraction and
understood are treated whole. This level | generalised to a new
the point and independently is what is topic or area.
uses too and additively. | normally meant
simple a way Assessment of by an adequate
of going this level is understanding
about it. primarily of some topic.
quantitative.

Well below - Below - Emerging - Secure - Mastered -
Has significant Can access key Started to unlock key Securely unlocked the
difficulties in competencies of the competencies of the key competencies of

Can apply the
competencies of the

successiully schema but need schema but not yet the schema. Nao schema with fluency in

accessing the significant support to secure. Support can support is required. :
competenies do so. be required. different contexts.




Key Concepts

What are the
links?

Key

Key Activities Competencies

What are we
learning and
measuring?

What are we
doing?

Key
Vocabulary

What are we
hearing?




Key Competency Expectations

Working well below the standard. Has significant difficulties in accessing the key competencies.

Below
Working below the standard. Can access key competencies of the schema but needs support to do so.

Emerging

Emerging towards the standard. Started to unlock key competencies of the schema but not yet secure. Support can be
required.

Secure
Meeting the standard. Securely unlocked the key competencies of the schema. No support is required.

High attaining within the standard. Can apply the competencies of the schema with fluency in different contexts.



Pathway 1

Decode

Key

Competencies

| can use common tricky
words

| can use picture clues to
help in reading simple
texts

| can read words of
more than one syllable
that include all the
graphemes

| can read familiar
endings to words (-ed -

ing.-s -gs5-est-ar)

| can use phonic
knowledge to blend
sounds together to read
words, including long
phonemes

| can read further tricky
waords, spotting the
differences in spellings
and sounds.

| can read accurately by
blending the sounds in
words that contain all
the graphemes.

| can read words
containing common
suffixes.

I can self corregtwhen |

have read a sentence
incorrectly.

| can read familiar words
quickly, without needing
to sound them out or
blend.

| can read out loud confidently,
understanding how to use a
range of punctuation.

| can use knowledge of root
words, suffixes and prefixes to
read and understand new
words.

| can use the context of the
sentence to help me to read
unfamiliar words.

| can recognise and understand
an even greater variety of
suffixes and prefixes including

mis- dis-, -qus, -sion.

| can read, on sight, all the words
from the year 3/4 spelling list.

| can recognise where words are
an exception to the rule.

| can explain the meaning of
words in context.

| can read aloud with the
appropriate intonation, tone and
volume so that the meaning is
clear for the reader.

| can maintain fluency and
accuracy when reading complex
sentences with subordinate
clauses.

| can respond to more
sophisticated punctuation e.g. ( )

’

| can use connectives as signposts to
indicate a change of tone e.g.
however.

| can cope with different features of
language such as abbreviations,

callogialisms. dialect and specialist

vocabulary.

| can use my knowledge of morphology
and etymology to understand the
meaning of new words e.g. words
derived from roots other languages,
parliament.




Comprehend

Key
Competencies

Year 1l

| can recognise the
difference between non-
fiction and fiction

| can answer
straightforward retrieval
questions about a story

| can identify the key
events or main points in
atext

Year 2

| can find the answers to
retrieval questions in
non-fiction, stories and
poems.

| can decide how useful
a non-fiction text is for
purpose.

| can begin to notice
how non-fiction texts
are structured in
different ways.

| can re-tell a story,
referring to most of the
key events and
characters.

Year 3

| can use alphabetically
ordered texts to find
information.

| can identify the features of
different text types.

| can use a range of
organisational features to
lacate information, such as
labels, diagrams and charts.

Year 4

| can compare, contrast and
evaluate different fiction and
non-fiction texts.

| can identify features of different
fiction genres.

| can locate information using
skimming, scanning and text
marking.

Year 5

| can identify genre-specific
phrases.

| can discuss complex narrative
plots e.g. identifying problems or
complications and how they are
resolved.

| can summarise the main ideas
drawn from more than one
paragraph.

Year 6

| can recognise text types that contain
features of more than one text type
e.g. persuasive letter,

| can distinguish between statements
of fact and opinion.

| can find the answers to questions in
more complex non-fiction, stories and
poems.

| can retrieve, record and present
information from factual research,
considering what is known already.




Pathway 3

Detect

Key

Competencies

| can recognise why a
character is feeling a
certain way

| can make simple
predictions about a
character

| can express opinions
about characters or
main ewvents in a story

| can make simple
inferences on the basis
of what is being said and
done.

| can recognise key
themes and ideas within
a text.

| can make predictions
based on my own
experiences and other

books.

| can justify inferences with
evidence from the text.

| can justify predictions with
evidence from the text.

| can empathise with a
character.

| can infer and deduce
characters' feelings, thoughts
and motives from their actions,
dialogue and description.

| can make predictions with
evidence from text and with
knowledge of wider reading.

| can recognise different points of
view e.g. characters in fiction and
the author in non-fiction.

| can discuss moods, feelings and
attitudes using inference.

| can draw information from
different parts of the text to infer
meaning.

| can use PEE (Point, Evidence, Explain)
to support predictions and inferences.

| can use detailed knowledge of text
types to make reasoned predictions.

| can infer and comment on implicit
points of view.




Pathway 4

Language

| can recognise
adjectives and
adverbs

Key

Competencies

| can identify and
comment on vocabulary
and literary features of
specific genres and ngn,
fiction texts e.g. fairy

tales.

| can discuss the
meaning of new words,
linking new meanings to
known words.

| can identify how
wocabulary choice
affects meaning e.g.
Crept lets you know that
he was trying to be
quiet.

| can discuss my
favourite words and
phrases.

| can discuss words and
phrases that capture the
reader's interest and
imagination.

| can comment on the choice of
language to create moods and
build tension e.g. Crept to be
quite and also not to be
caught.

| can recognise the use and
effect of different structures,
such as patterned language in
text.

I know how language and
structure are used to create
atmosphere in a story.

I can find and comment on
examples of how authors
express different moods,
feelings and attitudes.

| can use language features of a
range of non-fiction text types
and can use then to support
understanding.

| can identify and comment on
expressive, figurative and
descriptive language to create
effect in poetry and prose.

| can identify and describe the
styles of individual writers and
poets.

I can comment on and explain the
writer's use of a language feature
e.g. the rhythm and rhyme pattern
make it mimetic like the rhythm of
a train.

| can compare and contrast the
styles of individual writers and
poets providing examples e.g. use
of language.

I know how style and vocabulary
are linked to the purpose of the

text - 'Obviously common sense

tells us' in a persuasive text.




Pathway 5
Respond

Year 1
| can participate in
discussions about
what is read to me,
taking turns and
listening to what
others say.

| can show that | am
interested in what |
have read, or have
listened to, across a
wide range of texts -
e.g. stories, poems
and non fiction.

PP

Year 2
| can participate in
discussions about books,
poems and other works
that are read to me and
those that | can read for
myself.

I understand why a
writer has written a text
e.g. She wants you to
know how to make a
kite.

| can make choices
about which texts to
read, based on prior
reading experience.

Year 3

| understand what the writer
might be thinking.

| can begin to identify and
comment on different points of
view in a text.

| can evaluate specific texts
with reference to text types.

Year 4

| can identify main ideas from
more than one paragraph
and can summarise these.

| can identify themes and
conventions/features in a
wide range of fiction and
non-fiction texts e.g. key
messages.

I understand how the author
wants the reader to respond.

Year 5

| can recognise ways in which
writers present issues and
points of view in fiction and
non-fiction texts e.g. he has
only mentioned the bad
points about air travel!

| can talk about the author's
techniques for describing
characters, settings and
actions.

| can show awareness of the
writer's viewpoint in my
responses across a range of
texts.

| can recommend books that |
have read to my peers, giving
reaspns for my choices.

Year 6

| can identify techniques used by
writers to present issues and
points of view in more complex
texts.

| can analyse and comment
critically on the impact of the
author's techniques.

| can identify and describe the key
characteristics about a writer's or
a poet's style.

| can identify and discuss themes
and conventions in and across a
wide range of writing.

Key
Competencies




Pathway 6

Reader

Year 1

| can recite a simple
poem by heart.

| can re-tell simple,

fairy tales.

familiar stories - e.g.

Year 2

| can relate what |
read to my own
experiences.

| am aware that
books are set in
different times and
places.

| can continue to
build up a repertoire
of poems learnt by
heart.

Year 3

| understand what the
writer might be thinking.

| can begin to identify and
comment on different
points of view in a text.

| can evaluate specific texts
with reference to text

types.

Year 4

| can make comparisons and
contrast between the books
of a writer or different
writers e,g Michael

Morpurgo.

| can use my knowledge of
wider reading to make
connections about where and
when books are set.

| can recognise some
different forms of poetry.

Year 5
| can participate in
discussions about books,
building my own and others'
ideas and challenging views
courteously.

| understand that texts reflect
the time and culture in which
they were written e.g. Hound
of the Baskervilles would
have been scary for | can
participate in discussions
about books, building my
own and others' ideas and
challenging views
courteously.

I understand that texts reflect
the time and culture in which
they were written e.g. Hound
of the Baskervilles would
have been scary for Victorian
readers.

Year 6

I am beginning to evaluate texts by
comparing how different writers
treat the same information.

| understand that texts reflect the
time and culture in which they
were written e.g. Dickens wanted
people to feel bad about the way
the poor were treated.

| can identify different character
types across a range of texts e.g.
anti-hero etc.

Key
Competencies
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Every Day a Story Day

At Peters Hill our commitment is that every child in Nursery, Reception,
Key Stage 1 and Lower Key Stage 2 will have a story time every single
day.

First and foremost, this is a chance for the children to enjoy being read
to by their teacher.

Secondly, this will enable children to be exposed to, and develop their
understanding of, a wide range of ambitious vocabulary. Children will
discuss books, authors, illustrators, likes and dislikes, recognize
similarities in plots, themes and characters and also embed newly
acquired vocabulary into their own speaking, and later, their writing.

The texts covered in each year group can be found on the reading
section of the website.






Reception - Early Learning Goals

ELG Comprehension

Children at the expected level of development will: -

e Demonstrate understanding of what has been read to them by retelling stories and narratives using their own words
and recently introduced vocabulary.

e Anticipate — where appropriate — key events in stories.

e Use and understand recently introduced vocabulary during discussions about stories, non-fiction, rhymes and poems
and during role-play.

ELG: Word Reading

Children at the expected level of development will: -

e Say a sound for each letter in the alphabet and at least 10 digraphs.

e Read words consistent with their phonic knowledge by sound-blending.

e Read aloud simple sentences and books that are consistent with their phonic knowledge, including some common
exception words.



| can use common tricky words.

| can recognise the difference
between fiction and non-fiction.

| can express opinions about
characters or main events in a
story.

Year 1 — End Points

| can use picture clues to help in
reading simple texts.

| can answer retrieval questions
about a story.

| can recognise
adjectives and adverbs.

| can read words of more than
one syllable.

| can identify the key events or
main points in a text.

| can participate in
discussions about what
is read to me, taking
turns and listening
to what others say.

| can read familiar endings to
words (ed —ing -s —es —est -er)

| can recognise why a character is
feeling a certain way.

| can recite a poem by
heart.

| can use phonic knowledge to
blend sounds together to read
words, including long phonemes.

| can make simple
predictions about a character.

| can retell simple,

familiar stories e.g. fairy
tales.




| can read tricky words,
spotting the differences in
spellings and sounds.

| can decide how useful a
non-fiction text is for
purpose.

| can identify and comment
on vocabulary and literary
features of specific genres
and non-fiction texts e.g.
fairy tales

Year 2 — End Points

| can read accurately by

blending the sounds in

words that contain all
the graphemes.

| can begin to notice how
non-fiction texts are
structured in different ways.

| can discuss the meaning of
new words, linking new
meanings to known words.

| can make choices about
which texts to read, based
on prior reading
experience.

| can read words containing
common suffixes.

| can re-tell a story, referring
to most of the key events and
characters.

| can identify how
vocabulary choice affects
meaning.

| can relate what | read to
my own experiences.

| can self correct when |
have read a sentence
incorrectly.

| can make simple
inferences on the basis of

what is being said and done.

| can discuss my favourite
words and phrases.

| am aware that books are
set in different times and
places.

| can read familiar words
quickly, without needing to
sound them out or blend.

| can recognise key
themes and ideas within a
text.

| can participate in
discussions about books,

poems and other works that

are read to me and those
that | can read to myself.

| can continue to learn
poems by heart.

| can find the answers to
retrieval questions in non-
fiction, stories and poems.

| can make predictions
based on my own
experiences and other
books.

| understand why a writer
has written a text e.g. to
know how to make a kite.




| can read out loud confidently,
understanding how to use a
range of punctuation.

| can use a range of
organisational features to
locate information such as

labels and charts.

| can comment on the choice

of language to create moods

and build tension e.g. crept to
be quiet.

Year 3 — End Points

| can use my knowledge of root
words, suffixes and prefixes to
read and understand new
words.

| can use
alphabetically ordered texts to
find information.

| can use the context of the
sentence to help me
read unfamiliar words.

| can identify the features of
different text types.

| can discuss words and
phrases that capture the
reader's interest and
imagination.

| can justify inferences with
evidence from the text.

| can justify predictions with
evidence from the text.

| can empathise with a
character.

| can begin to identify
and comment on
different points
of view in a text.

| understand what the
writer might be thinking.

| understand what the writer
might be thinking.

| can evaluate specific texts
with reference to text types.

| can begin to identify and
comment on different points of
view in a text.

| can evaluate specific texts
with reference to text types.



| can recognise and
understand an even greater
variety of prefixes and
suffixes.

| can identify features of
different fiction genres.

| know how language and
structure are used to create
atmosphere in a story.

Year 4 — End Points

| can read all the words from
the 3 and 4 spelling list.

| can locate information using
skimming, scanning and text
marking.

| can find and comment on
examples of how authors
express different moods,
feelings and attitudes.

| can make comparisons and
contrast between the books
of a writer or different
writers.

| can recognise where words
are an exception to the rule.

| can infer and deduce
characters' feelings, thoughts
and motives from their action,
dialogue and description.

| can identify main ideas from
more than one paragraph and
summarise these.

| can use my knowledge of
wider reading to make
connections about when and
where books are set.

| can explain the meaning of
words in context.

| can make predictions with
evidence from the text and
my knowledge of wider
reading.

| can identify themes and
conventions/ features in a
wide range of fiction and non-
fiction texts.

| can recognise some different
forms of poetry.

| can compare, contrast and
evaluate different fiction and
non-fiction texts.

| can recognise the use and
effect of different structures,
such as patterned language in
text.

| understand how the author
wants the reader to respond.




| can read aloud with intonation,

tone and volume so that the
meaning is clear for the reader.

| can summarise the main ideas
drawn from more than one
paragraph.

| can identify and comment on
expressive, figurative and

descriptive language to create
effect in poetry and prose.

Year 5 — End Points

| can maintain fluency and
accuracy when reading complex
sentences with subordinate
clauses.

| can recognise different points
of view e.g. characters in fiction
and the author in non-fiction.

| can identify and describe the
styles of individual writers and
poets.

| can recommend books that |
have read to my peers, giving
reasons for my choices.

| can respond to more
sophisticated punctuation e.g. (

b=

| can discuss moods, feelings
and attitudes using inference.

| can recognise ways in which
writers present issues and
points of view in fiction and
non-fiction texts.

| can participate in discussions
about books, building my own
and others' ideas and
challenging views.

| can identify genre specific
phrases.

| can draw information from
different parts of the text to
infer meaning.

| can talk about the author's
techniques for describing
character, settings and actions.

| understand that texts reflect
the time and culture in which
they were written.

| can discuss complex narrative
plots e.g. identifying problems
and how they are resolved.

| can use language features of a
range of non-fiction text types
and can use them to support my
understanding.

| can show awareness of the
writer's viewpoint in my
responses across a range of
texts.




| can identify connectives as
signposts to indicate a change
of tone e.g. however

| can find the answers to
guestions in more complex
non-fiction, stories and
poems.

| can comment on and explain
the writer's use of a
language features.

| can identify and describe the
key characteristics about a
writer or poet's style.

Year 6 — End Points

| can notice different features
of language such as
abbreviations, colloquialisms,
dialect and specialist
vocabulary.

| can retrieve, record and

present information from
factual research, considering

what is known already.

| can compare and contrast the

styles of individual writers and

poets providing examples e.g.
use of language.

| can identify and discuss
themes and conventions in and
across a wide range of writing.

| can use my knowledge of
morphology and etymology to
understand the meaning of
new words.

| can use PEE (point, evidence and
explain) to support predictions and
inferences.

| know how style and
vocabulary are linked to the
purpose of the text.

| am beginning to
evaluate texts by
comparing how
different writers treat the same
information.

| can recognise text types that

contain features of more than

one text type e.g. persuasive
letter

| can use detailed knowledge
of text types to make reasoned
predictions.

| can identify techniques used
by writers to present
issues and points of view in
more complex texts.

| understand that
texts reflect the time
and culture in which

they were written.

| can distinguish between
statements of fact and
opinion.

| can infer and
comment on implicit
points of view.

| can analyse and
comment critically on the
impact of the
author's techniques.

| can identify different
character types across a
range of texts.




IMPLEMENTATION




Individual Reading

* In Key Stage 1 all children will read individually to an adult at least
once a week outside of the timetabled English and phonics lessons.
Sometimes this can be twice a week and for identified children, they
will read to an adult daily.

* In Key Stage 2, children who are working below the age expected
level, read individually with an adult at least twice a week and more
often with teaching assistants or reading volunteers. Children are
assigned an Accelerated Reader book and a Collins ‘Big Cat’ book and
can choose which to read during their individual reading session.
During these sessions, the focus is on comprehension and
understanding through direct and rigorous questioning.



Guided Reading

Key Stage 2 pupils are supported by Big Cat Collins books in Guided Reading.

In year 3, all children have a weekly small group guided reading session with their class teacher.
Each session focuses on a different reading domain each week and challenges children to respond
to a range of written and verbal questions.

In year 4, only children working below age expectations, and within the lower expected band,
have weekly guided reading sessions with the class teacher. Each session focuses on a different
reading domain. Children respond to written, test style questions and enjoy participating in
discussions about the book within their group. Children who are working below age expectations
also have weekly phonic and comprehension interventions with the teaching assistant in the year

group.

In year 5 and 6, children who are working below aie expectations are part of a guided reading
group once a week, which is led by their class teacher. Each session is focused on one reading
domain or reading learning outcome from the National Curriculum. The focus of each session is
varied each week to promote confidence and exposure to all domains and objectives. Texts for
these sessions are also varied, some are Collins ‘Big Cat’ books, some are Ion§er texts and some
are excerpts to promote wider genre engagement. Within these sessions, children are expected
to respond to questions verbally and in a written form. Some discussions are collaborative, and
some responses are independent. At the end of year 5 and throughout year 6, children are
exposed to assessment style questions to build confidence for KS2 SAT’s. Children who are
working below expected age expectations are also part of intervention groups within year 5 and 6
for comprehension and reading fluency.




Accelerated Reader

* In Year 2 children start their access to Accelerated Reader. This is a | .,
system of accessing appropriate e-books for home reading. As the skill of Accelerated
the child increases the books set are automatically pitched at their level, Reader
offering just the right amount of challenge whilst still enablin
independence. The teacher can easily monitor this in terms of access and
progress by using the diagnostic reports on Accelerated Reader once
children have completed a quiz.

e Children are encouraged to quiz on their Accelerated Reader books
weekly. Children have timetabled assembly slots to read their AR books,
or quiz on books that they have read. After quizzing, children in year 5
and 6 print their TOP’s report to take home to parents to show progress
towards individual targets and further support needed.

* Y2 - Y6 participation in Accelerated Reader is monitored and tracked.
Individuals and classes are recognised and rewarded by SLT monthly.
Children receive prizes for achieving their personal target which is based
on their ZPD and star assessment, and for reading half a million and one
million words. Children in year 5 and 6 keep track of their individual word
count and progress towards targets and can identify their next steps
independently.



MYON

my( N

by Renaissance®

* In Key Stage 2, children have access to a ‘myON’ online digital library
which contains a wide range of fiction and non-fiction texts. Children

canh choose a

book based on their interest or current topic and have

the opportunity to hear the book being read to them or can read

independent
independenc
words read a

y. Tools which are included in the online library enable
e such as the ability to add notes as they read and hear
oud. These books are then linked to Accelerated Reader

meaning that children can then quiz on the myON book and earn
points towards their personal targets. Class teachers can set books
and reading tasks on myON as extra homework and the library

provides a br
read.

oader collection of books and genres for children to



Key Concepts

What are the
links?

Key

Key Activities Competencies

What are we
learning and
measuring?

What are we
doing?

Key
Vocabulary

What are we
hearing?




Reception



Reading in EYFS

The EYFS framework is structured very differently to the national curriculum as it is
organised across seven areas of learning rather than subject areas.

The following slides demonstrate which statements from the 2020 Development
Matters are prerequisite skills for reading within the national curriculum and outlines
the most relevant statements taken from the Early Learning Goals in the EYFS statutory
framework and the Development Matters age ranges for Three and Four-Year-Olds and
Reception to match the programme of study for reading.



Reading: Word Reading

Phonics and Decoding

Three and
Four-Year-Olds

Literacy

Develop their phonological awareness, so that they can;

spot and suggest rhymes

count or clap syllables in words

recognise words with the same initial sound, such as money and mother

Reception

Literacy

Read individual letters by saying the sounds for them.

Blend sounds into words, so that they can read short words made up of
letter sound correspondences.

Read some letter groups that each represent one sound and say sounds for
them.

Read simple phrases and sentences made up of words with known letter-
sound correspondences and, where necessary, a few exception words.

ELG

Literacy Word
Reading

Say a sound for each letter in the alphabet and at least 10 digraphs.

Read words consistent with their phonic knowledge by sound-blending.

Read aloud simple sentences and books that are consistent with their
phonic knowledge, including some common exception words.

ICommon Exception Words

Reception

Literacy

Read a few common exception words matched to the school’s phonic
programme.




Fluency

Three
nd
EOUF
Year-

Olds

Literacy

Understand the five key concepts about print:
print has meaning
print can have different purposes
we can read English text from left to right and from top to bottom
the names of different parts of a book
page sequencing
Develop their phonological awareness, so that they can:
spot and suggestrhymes
count or clap syllables in words
recognise words with the same initial sound, such as money and mother

Receptio
n

Literacy

Blend sounds into words, so that they can read short words made up of
letter-sound correspondences.

Read simple phrases and sentences made up of words with known letter-
sound correspondences and, where necessary, a few exception words.

Re-read books to build up their confidence in word reading, their fluency
and their understanding and enjoyment.

ELG

Literacy

Reading

Read aloud simple sentences and books that are consistent with their
phonic knowledge, including some common exception words.




Reading: Comprehension

Understanding and Correcting Inaccuracies

Three and Four-Year-
Olds

Communication and Language

Enjoy listening to longer stories and can remember much of what happens.
Understand ‘why’ questions, like: “Why do you think the caterpillar got so fat?”

Be able to express a point of view and debate when they disagree with an adult or a
friend, using words as well as actions.

Literacy

Engage in extended conversations about stories, learning new vocabulary.

Reception

Communication and Language

Listen to and talk about stories to build familiarity and understanding.

Retell the story, once they have developed a deep familiarity with the text, some as exact
repetition and some in their own words.

Listen carefully to rhymes and songs, paying attention to how they sound.

Listen to and talk about selected non-fiction to develop a deep familiarity with new knowledge
and vocabulary.

ELG

Literacy Comprehension

e Demonstrate understanding of what has been read to them by retelling stories and narratives using their own words and
recently introduced vocabulary.

e Anticipate (where appropriate) key events in stories.

e Use and understand recently introduced vocabulary during discussions about stories, non-fiction, rhymes and poems and during
role play.




Comparing, Contrasting and Commenting

Communication and Language

Be able to express a point of view and debate when they disagree with an adult or a friend, using words as well as
actions.

Understanding the World

Compare and contrast characters from stories, including figures from the past.

Communication and
Language

Listening, Attention and Understanding

Listen attentively and respond to what they hear with relevant questions, comments and actions when being read to and
during whole class discussions and small group interactions.

Speaking

Offer explanations for why things might happen, making use of recently introduced vocabulary from stories, non-
fiction, rhymes and poems when appropriate.

\Words in Context and Authorial Choice

Communication and Language

e Use a wider range of vocabulary.

Literacy

e Engage in extended conversations about stories, learning new vocabulary.

Communication and Language

e Learn newvocabulary.
e Use new vocabulary throughout the day.

» Retell the story, once they have developed a deep familiarity with the text, some as exact repetition and some in
their own words.

e Use new vocabulary in different contexts.

e Listen to and talk about selected non-fiction to develop a deep familiarity with new knowledge and vocabulary.

Communication and
Language

Speaking

» Offer explanations for why things might happen, making use of recently introduced vocabulary from stories, non-
fiction, rhymes and poems when appropriate.

Literacy

Comprehension

e Demonstrate understanding of what has been read to them by retelling stories and narratives using their own
words and recently introduced vocabulary.

e Use and understand recently introduced vocabulary during discussions about stories, non-fiction, rhymes and
poems and during role play.




Inference and Prediction

Understand ‘why’ questions, like: “Why do you think the caterpillar got so fat?”

Offer explanations for why things might happen, making use of recently introduced vocabulary from
stories, non-fiction, rhymes and poems when appropriate.

Anticipate (where appropriate) key events in stories.







NC PoS

Key Concepts

Key Competencies

Key Vocabulary

Key Activities

Develop pleasure in
reading, motivation
to read, vocabulary
and understanding
by: @ listening to
and discussing a
wide range of
poems, stories and
non-fiction at a level
beyond that at
which they can
read.

Discussing the
significance of the
title and events
making inferences
on the basis of what
is being said and
done B predicting
what might happen
on the basis of what
has been read so
far.

Participate in
discussion about
what is read to
them, taking turns
and listening to
what others say

Promote curiosity, enthusiasm
and engagement through a
range of topics and themes.

Develop a strong awareness of
prior learning and the links that
exist to new knowledge.

Develop new learning and
understand the impact on
ourselves

Decode

| can use picture clues to help in reading simple
texts

| can use phonic knowledge to blend sounds
together to read words

Comprehend:

| can answer straightforward retrieval questions
about a story

| can identify the key events or main pointsin a
text

Detect:

| can recognise why a character is feeling a certain
way

| can express opinions about characters or main
events in a story

Language:
| can recognise adjectives

Respond:

| can participate in discussions about what is read
to me, taking turns and listening to what others
say.

| can show that | am interested in what | have
read, or have listened to, across a wide range of
texts — e.g. stories, poems and non fiction.

Reader:
| can re-tell simple, familiar stories — e.g. fairy
tales.

Fiction — literature that describes
imaginary events.

Non-Fiction — writing that is
informative or factual

Comprehension — the ability to
understand something

Decode — understand meaning

Grapheme — writing that represents a
phoneme

Phoneme — phonic sounds using letters
Predict — an educated guess at events

Discuss — partake and listen to others in
conversation

Explain — use own understanding to
make an idea clear

1. Whatcanlsee?

Children infer from images and sequences. Discuss,
predict and describe events and characters. CVC words
building - Phase 2

2. How do they feel?

Children infer from images and text about how a
character feels and why? Discuss events and take turns
to give opinions

3. How can | present my story?

Using images the children will sequence events and retell
the story in their own words. Paired work — cvc/cvce
word work. ldentify main events in the story.

4. What words add detail and description in the story?
Children compare descriptions and listen for words that
describe characters. Children collect words to use in own
writing.

5.What do I think?

Children make predictions about characters and use their
understanding to give opinions about plot and
enjoyments of text.

6. What do | know about the characters?

Children work with partners and small groups to identify
key parts of the story — sequence events and discuss
motives of characters in text.

7. How can | present my story?

Using images the children will sequence events and retell
the story in their own words. Paired work —

cvc/cvee word work. Identify main events in the story.




NC PoS

Key Concepts

Key Competencies

Key Vocabulary

Key Activities

Develop pleasure
in reading,
motivation to read,
vocabulary and
understanding by:
listening to and
discussing a wide
range of poems,
stories and non-
fiction at a level
beyond that at
which they can
read.

Discussing the
significance of the
title and events
making inferences
on the basis of
what is being said
and done
predicting what
might happen on
the basis of what
has been read so
far.

Participate in
discussion about
what is read to
them, taking turns
and listening to
what others say

Promote curiosity,
enthusiasm and engagement

Develop a strong awareness
of prior learning and the links
that exist to new knowledge.

Develop new learning and
understand the impact on
ourselves

Decode

| can use common tricky words

| can use picture clues to help in reading simple
texts

| can use phonic knowledge to blend sounds
together to read words

Comprehend:

| can answer straightforward retrieval questions
about a story

| can identify the key events or main points in a text

Detect:

| can recognise why a character is feeling a certain
way

| can make simple predictions about a character

| can express opinions about characters or main
events in a story

Language:
| can recognise adjectives a

Respond:

| can participate in discussions about what is read to
me, taking turns and listening to what others say.

| can show that | am interested in what | have read,
or have listened to, across a wide range of texts —
e.g. stories, poems and non fiction.

Reader:
| can recite a simple poem by heart.
| can re-tell simple, familiar stories — e.g. fairy tales.

Fiction — literature that describes
imaginary events.

Non-Fiction — writing that is
informative or factual

Comprehension — the ability to
understand something

Decode — understand meaning

Grapheme — writing that
represents a phoneme

Phoneme — phonic sounds using
letters

Predict — an educated guess at
events

Discuss — partake and listen to
others in conversation

Explain — use own understanding
to make an idea clear

1. How are fiction and non-fiction texts different?
Children can sort texts into fiction and non fiction.
Children are able, with some support to compare
genres.

2. How can | share what | have learnt about a text?

In a group discussion children can contribute ideas and
recall key events in the text. Children can take partin
retelling of the story or speak about the important
parts of the book.

3. Where do | find the answers to literal questions?
In discussion with class teacher or TA children can
answer straight forward literal questions. About the
text.

4. What evidence is there to show how a character
feels?

Using picture cues and direct text children can analyse
and justify why a main character feel a certain way.

5. What is in the text to support my prediction?
Using information from the text children discuss and
apply their understanding to write predictions about
the end of the story.

6. | can express opinions about characters and events
Using their knowledge of the text the children have
the opportunity to compare events and characters so
that they can explain their opinion




NC PoS

Key Concepts Link

Key Competencies

Vocabulary

Activity

Develop pleasurs
in reading,
motivation to read,
vocabulary and
understanding by:
listening to and
discussing a wide
range of poems,
staries and non-
fiction at a level
beyond that at
which they can
read.

Discussing the
significance of the
title and events E
making inferences
on the basis of
what is being =aid
and done and
predicting what
might happen on
the basis of what
has been read so
far.

Participate in
discussion about
what is read to
them

Promote curiosity,
enthusiasm and engagement

Develop a strong awareness
of prior learning and the links
that exist to new knowledge.

Develop new learning and
understand the impact on
ourselves

Decode:

| cam use commeon tricky words

| can use picture clues to help in reading simple
texis

| can read words of more than one syllable that
indude all the graphemes

| can use phonic knowledege to blend sounds
topether to read words

Comprehend:

| canm recognise the difference between nonfiction
and fiction

| can answer straightforward retrieval questions
about a story

| can identify the key events or main points in a text

Detect:

| can recognise why a character is feeling a certain
way

| can make simple predictions about a character

| can express opinions about characters or main
avents in a story

Language:
| cam recognise adjectives

Respond:

| can participate in discussions about what is read to
me, taking turns and listening to what others say.

| cam show that | am interested in what | have read,
or have listenad to, across a wide range of texts —
2. g. stories, poems and non fiction.

Reader:
| can re-tell simple, familiar stories — e g fairy tales

Fiction — literature that describes
imaginary events.

Mon-Fiction — writing that is
informative or factual

Comprehension — the ahility to
understand something

Literal — something that is true in the
pictures or words

Grapheme — writing that represents a
phoneme

Phoneme — phonic sounds using letters
Predict — an educated guess at events

Discuss — partake and listen to others in
conversation

Explain — use own understanding to
make an idea clear

1. How do we know something is true?

Introduce the children to the ward “Literal’. Explone haw this can be
used in picture books and smple texts. Children record litera
statements for an image.
Expand — Discuss how important it is to understand what is true and
what is made up when researching new topics. Link to computing and
finding results online

2. Can questions be literal?
Exarnine and the statements made last week — can we turn
these into guestions? hMode| how the answer needs to be found in

image or text — what question wards are lteral?

Broaden — identify literal guestions when presented with a selection
about an image
3. How are non-fiction and fiction texts different from each other?

Children - texts and look for similarities and differences.
Introduce the features contents page and index. Children practice using
these features to find information.

Challenge — can the children identify both similarities and differences in
Fction/non-fiction?

4.  LCan | explain the main points of a text?

SISTIMAREE the main points from a fiction and non fiction text — how can
| present this information?

Breaden — Can the children explain the main points of an unseen text to
a partrer?

5. 'What do adjectives do?

Children explore how adjectives describe nouns — can they change the
effect of a sentence? How can we prove that? Children should be able to
"JH‘.II" wiby they haee chosen specific words.

Deepen = explore how changing the adjective affects the noun and this
effect of the reader

6. Can | retedl a familiar story?

Children explore ways to retell stories — drama, animation, photo story
etr.. Children are aware of purpose and audience intended.

Expand - Can the children use adjectives to describe settings and

characters?




NC PoS Key Concepts Link Key Competencies Vocabulary Activity
Develop pleasurs Promote Euric.sit-.'r' {:Dmpreh E‘“d - Fintion _ ”tE"rEtU re thﬂt dESCHbEE 1 ‘What is the difference between fiction and non-fiction?

in reading,
meotivation to read,
vocabulary and
understanding by:
E listening to and
discussing a wide
range of poemes,
staries and non-
fiction at a level
beyond that at
which they can
read.

Discussing the
significance of the
title and events E
making inferences
epthe basis of
what is being said
and done E
predicting what
might happen gn
the basis.af what
has been read so
far.

Participate in
discussion about
what is read to
them, taking turns
and listening to
what others say

enthusiasm and engagement
through a range of topics and
themes.

Develop Independence and
promote responsibility for
learning.

Develop a strong awareness
of prior learning and the links
that exist to new knowledge.

| can recognise the difference betwesn
nonfiction and fiction

| can answer straightforward retrieval guestions
about a story

| can identify the key events or main points in a
text

| can participate in discussions about what is
read to me, taking turns and listening to
what others say.

| can show that | am interested in what | hawve
read, or have listened to, across a wide range of
texts including non fiction, fiction and poetry.

Detect -

| can recognise why a character is feeling a
certain way

| can make simple predictions about a
character

| can express opinions about characters or main
events in a story

imaginary events.

Non-Fiction — writing that is
informative or factual

Comprehension — the ability to
understand something

Decode — understand meaning

Grapheme — writing that
represents a phoneme

Phoneme — phonic sounds using
letters

Predict — an educated guess at
events

Discuss — partake and listen to
others in conversation

Explain — use own understanding
to make an idea clear

Children will kook at a variety of books and graup them according ta
similarities. Discuss features and COMPERE fiction and gog fiction
features.

Extend — How useful are the non-fiction books | need for my non-
chrenalagical repart? Do they provide all the information | need?

2. How can | find the answers to literal guestions?

Children will explore wha, what and whene question waords, With
guidance answer straight forward retrieval guestions on a non-fiction
buxk.

Broaden = Can | answer [fteral guestions for the non-fiction and poetry
books that | read?

3. How can | predict a character's behaviour?
Lhildren loak at both the images and text so far in the story and use

these bo ensbly abaut what may happen in the story next.
Expand — Can | use my own experience and the other books | have read
to make predictions.

4. How can | find the answers to lteral guestions?

Children will explore wha, what and whene question wards, With
guidance answer straight forward retrieval guestions on a non-

ficticn text.

Broaden — Can | answer literal questions for the non-fiction and poetry
books that | read?

5. . How can | predict a character's behaviour?
Children loak at both the images and text so far in the story and use

these bo ensbly abaut what may happen m the story next.
Expand — Can | use my own experience and the other boods | have read
to make predictions.

6. - How can | let others know my opinion?

Children discuss the stories reasd this half term. They explore their
fawourites and explain why they hawe chosen that book — listen to
others' GPIMIGRS and be respectful.

Challenge — Can | make choices about the books | want to read based
an mmy prios eaperience of reading?




NC Pos

Key Concepts Link

Key Competencies

Vocabulary

Activity

Develop pleasure
in reading,
motivation to read,
wvocabulary and
understanding by:
listening to and
discussing a wide
range of poems,
stories and non-
fiction at a level
beyond that at
which they can
read.

Discussing the
significance of the
title and events E
making inferences
epthe basis of
what is being said
and done E
predicting what
might happen oo
the pasis.af what
has been read so
far.

Participate in
discussion about
what is read to
them, taking turns
and listening to
what others say

Develop Independence and
promote responsibility for
learning.

Develop a strong awareness
of prior learning and the links
that exist to new knowledge.

Decode:

| can use commoen tricky words

| can re=d words of more than one syllable that include all
the graphemsas

| can read familiar endings to words [-ed —ing -5 -5 g5t -
zr)

| can us= phonic knowledge to blend sounds together to
read words

Comprehend:

| can recognise the difference between nonfiction and
fiction

| can answer straightforward retrieval gquestions about a
story

| can identify the key events or main points in a text

Detect:

| can recognise why 2 character is feeling a certain way

| can make simple predictions 2bout a character

| can express opinions about charscters or main events in
= story

Language:
| can recognise adjsctives and adverbs

Respond:

| can participate in disoussions about what is read to me,
taking turns and listening to what others say.

| can show that | am interested in what | haws read, or
have listenad to, scross 2 wide rangs of texts — 2.2
stories, poems and pon fiction.

Readen:
| can recite = simple posm by heart.
| can re-t2ll simple, familiar stories —2.g. fairy tales

Fiction — literature that describes
imaginary events.

Comprehension — the ability to
understand something

Decode — understand meaning

Grapheme — writing that represents a
phoneme

Phoneme — phonic sounds using letters
Predict — an educated guess at events

Discuss — partake and listen to othersin
conversation

Explain — use own understanding to
make an idea clear

1. What is the difference between adjectives and adverbs?
Childran will betweaen simple adjsctives
znd adverbs. Children will reed sentences and identify words
that describe objects/actions. Apply understanding to written
task.

Extend — Can | create word banks of adjectives and adverbs |
fimd in the books | read?

2. How can | find the answers to literal gquestions?

Childran will who, what and where quastion words.
With guidamce anzwer straight forward retrieval questions on =
non-fiction text.

Brozden — Can | answer literal questions for the non-fiction and
poetry books that | read?

3. How can | predict a character's behaviour?

Children look at both the images and text so far in the story and
us= these to predict sensibly about what may happen in the
story next.

Expand — Can | use my own experience and the other books
hawe rezd to make predictions.

4. How can | find the answers to literal questions?

Children will explors who, what and where question words.
With guidamce anzwer straight forward retrieval questions on =
non-fiction text.

Brozden — Can | answer literal questions for the non-fiction and
poetry books that | read?

E. Can | add actions to a simple poem learnt by heart?™—
children memorise a simple poem and perform it to their group
using actions they have devised themsehes,

Challengs — Can | teach my actions to znother person?

6. - How can | let others know my opinion?

Children discuss the stories read this half term. They explore
their favourites and explain why they have chosen that book —
listen to others' opinions and be respectful.

Challenge —Can | maks choices about the books | want to rezd
baz=d on my pricr experience of reading?




NC PoS

Key Concepts Link

Key Competencies

Vocabulary

Activity

Develop pleasure
in reading,
motivation to read,
vocabulary and
understanding by:
E listening to and
discussing a wide
range of poems,
staries and non-
fiction at a level
beyond that at
which they can
read.

Discussing the
significance of the
title and events E
making inferences
ep.thehasis of
what is being =aid
and done 2
predicting what
might happen op
the basis.af what
has been read so
far.

Participate in
discussion about
what is read to
them, taking turns
and listening to
what others zay

Promote curiosity,
enthusiasm and engagement
through a range of topics and
themes.

Develop Independence and
promote responsibility for
learning.

Grow an awareness of civic
responsibility and global
citizenship.

Decode:

| cam use comimon tricky words

| can re=d words of more than ane syllable that include all
the graphemsas

| can read familizr endings to words |-ed —ing -5 -85 -gst -
ar)

| can use phonic knowledge to blend sounds together to
read words

Comprehend:

| can recognise the difference betweaen nonfiction and
fiction

| can answer straightforward retrieval questions about a
story

| can identify the key events or main points in 3 text

Detect:

| can recognise why 2 character is feeling a certain way

| can make simple predictions about a character

| can express opinions 2bout characters or main events in
= story

Language:
| can recognizse adjsctives and adverbs

Respond:

| can participate in disoussions about what is read to me,
taking turns and listening to what others say.

| can show that | am interested in what | have read, or

have listemad to, scross a wide range of tex= — 2.2
stories, poems and pon fiction.

Reader:
| can recite = simple posm by heart.
| can re-t2ll simple, familiar stories — 2.g. fairy tales

Fiction — literature that describes
imaginary events.

Comprehension — the ability to
understand something

Decode — understand meaning

Grapheme — writing that
represents a phoneme

Phoneme — phonic sounds using
letters

Predict — an educated guess at
events

Discuss — partake and listen to
others in conversation

Explain — use own understanding
to make an idea clear

1. What is an adverb?

Children will 2xplore the difference betweaen simple adjsctives
znd adverbs. Children will rezd sentences and identify words
that describe objects/actions. Apply understanding to written
task.

Externd — Can | create word banks of adjectives and adwerbs |
fimd in the books | read?

2. How can | find the answers to literal gquestions?

Children will explors who, what and where question waords.
With guidance answer straight forward retrievsl questions on 2
non-fiction text.

Broaden — Can | answer literal questions for the non-fiction and
poetry books that | read?

3. How does the writer show how the characters feel?
Children look at both the images and text so far in the story to
see how description and word choice help the reader know how
the characters are feeling

Extend - Which words have the biggest impact on the reader's
opinion of the character?

4. Howw can | find the answers to literal guestions?

Children will explors who, what and where question words.
With guidance anzwer straight forward retrievsl questions on 2
non-fiction text.

Brozden — Can | answer literal questions for the non-fiction and
poetry books that | read?

5. Can | add actions to a simple poem learnt by heart™
children memorise a simple poem and perform it to their group
using actions they have devised themsehoes.

Chizllenge — Can | teach my actions to another person?

6. - How can | share my ideas about the books we read?
Children disouss the stories read this half term. They sxplore
their fawourites and explain why they have chosen that book —
listen to others' opinions and be respecitful.

Chzllenge —Can | makes choices about the books | want to resd
baz=d omn my prior experience of reading?







NC PoS

Key Concepts

Key Competencies

Key
Vocabulary

Key Activities

Word Reading

-apply phonics knowledge
and skills to decode words
until automatic decoding is
embedded and reading is
fluent

-read accurately-blending
sounds and words
containing suffixes, two or
more syllables, common
exception words
Comprehension

-develop pleasure in reading
by:

-listening to stories at a level
beyond they can read

indep.

-discuss sequence of books,
retell stories in their own
words

-introduced to non-fiction
texts

-discuss the meaning of
words and phrases and build
up a reportoire of poems
-check the text makes sense
and self-correcting

-making inferences
-predicting

The Reading Curriculum
aims to promote a lifelong
love of reading.

Children are taught how to
read.

Children will be actively
encouraged to read widely
and deeply a range of texts
from a diverse group of
authors to further their
understanding and satisfy
their curiosity about the
world around them through
their reading.

Children will share their
opinions and thoughts of
what they read.

Children are taught to
interrogate and challenge,
through discussion, what
they read and use their
knowledge to add weight to
their opinions.

Reading is at the heart of
our curriculum.

1 - DecodeTo read and

identify tricky words,

| can recall phonics sounds to read
accurately blending sounds in words.
To recognise how to self-correct and
read familiar words quickly (begin to
apply this in my reading).

2 — Comprehend

| can find an answer to a retrieval
question in a text

| can list the key events in a story

| can list the things | can see in an
illustration and explain my reasoning
| can continue to retell a story (from a
given point)

3 —Detect To make an inference
and describe how characters feel.
To predict what will happen nextin a
story.

To explain my prediction (using my
own experiences and other books to
justify my opinion.

To invent an alternative ending

4 - Language To explain the meaning
of new words, linking meaning to
new words.

To explain my favourite words. To
compare word choice and the effect.
5 — Respond To explain my choices
about what | read. To analyse what a
writer has written a text.

6 — Reader-To relate what is read to
ownh experiences.

Blend, segment,
phoneme, grapheme,
digraph, trigraph suffix
Reread, check,
common exception
words, tricky words

Retrieve, literal, look,
find, search, highlight,
answer, evidence
Events, characters,,
fiction, non-fiction,
structure.

Detect, infer,
inference, feels,
illustrations, words,
themes, ideas, predict,
predictions,
experience, books

Language, meaning,
discuss, share,
favourite, words
sentence, phrase

Purpose, structure,
like, dislike, choice,
reading, discuss, share

Remind, set,
experience, memory,
think.

Pathways and Weekly Reading Opportunities in Year 2

. 1-Decode through Phonics. High quality, daily phonics sessions
Phase 5 phonics teaching, including two intervention groups per
class. Suffixes taught in Phonics.

. 5 and 6 Responding and Reading Independent Choice -Caught Reading-Evidence
to capture children's incidental reading opportunities (E.g.-IWB screens,
commenting on independent book choices).

. 2 and 3-Guiding Reading Children will focus on developing comprehension skills,
covering all key pathways during these sessions. Teach children the skills
needed to find answers from a text effectively. Explicitly teach chn how to answer
reading questions-skimming, scanning, retrieval.

. 4. Language-Every Day a story-develop and build on children's
vocab adding words to the word collector display.

. 6. ERIC time (everybody reading in class) At least three weekly sessions of ERIC
time, to develop love of reading, catch reading books of
own choice independently in a relaxed environment. Promote
independent reading with GDS children-can they make links with other texts?
Post-it note evidence. 1. Decode. High quality phonics sessions

Whole Class Reading Sessions

The Secret Sky Garden by Linda Sarah and Fiona Lumbers Who, what where, literally

right there. Using pictures from the text as clues. Make simple inferences

Tatty Ratty-Inference work using illustrations-how does the character feel. Plot on an

emotion graph.

The Queen's Hat by Steve Antony

Making a prediction. Teaching children, the skills they need to find answers to

questions in a text, to make deductions and inferences. Discussing and using new,

ambitious vocabulary. Create alternative ending to stories, sequence key events and
retell in own words. Venn-diagram-sorting and comparing the story of the Queen's

What is fact and fiction? How can we tell the difference? Create a class toolkit.

Information texts about the Great Fire of London

Retrieving information, how do we know about the Great Fire of London? Features of

information repots. Look at Samuel Pepys diary-what are diaries used for and why?



NC PoS

Key Concepts

Key Competencies

Key
Vocabulary

Key Activities

Word Reading

-apply phonics knowledge
and skills to decode words
until automatic decoding is
embedded and reading is
fluent

-read accurately-blending
sounds and words
containing suffixes, two or
more syllables, common
exception words

Comprehension

-develop pleasure in
reading by:

-listening to stories at a
level beyond they can read
indep.

-discuss sequence of books,
retell stories in their own
words

-introduced to non-fiction
texts

-discuss the meaning of
words and phrases and
build up a repertoire of
poems

-check the text makes
sense and self-correcting
-making inferences
-predicting

To promote a lifelong
love of reading.

Children are taught
how to read.

Children will be actively
encouraged to read
widely and deeply a
range of texts from a
diverse group of
authors to further their
understanding and
satisfy their curiosity
about the world around
them through their
reading.

Children will share their
opinions and thoughts
of what they read.

Children are taught to
interrogate and
challenge, through
discussion, what they
read and use their
knowledge to add
weight to their
opinions.

Reading is at the heart
of our curriculum.

1 - Decode To read and identify tricky words

I can find and recall phonics sounds to read accurately.
| can read words containing common suffixes

| can self-correct and read familiar words quickly (begin
to apply this in my reading)

2 — Comprehend

| can find an answer to a retrieval question in a text
(non-fiction, stories and poems)

| can identify and list the key events in a story

| can begin to notice how non-fiction texts are
structured in different ways

| can retell a story (from a given point) To compare and
contrast two texts

3 — Detect | can recognise and explain key ideas in a
text. To make an inference and describe how characters
feel. | can explain my reasoning using clues from the text
To predict what will happen next in a story and explain
my thoughts (using my own experiences and other
books to justify my opinion.)

4 — Language To explain the meaning of new words,
linking meaning to new words. To explain my favourite
words. To compare word choice and the effect. To
invent an alternative ending

5 - Respond To explain my choices about what |

read. To analyse what a writer has written a text. To
compare two texts and identify similarities and
differences.

6 — Reader-To relate what | read to own experiences.
To understand books are set in different times and
places. To recite a poem off by heart and create my
own spoken words.

Blend, segment,
phoneme,
grapheme, digraph,
trigraph suffix
Reread, check,
common exception
words, tricky words

Retrieve, literal,
look, find, search,
highlight, answer,
evidence

Events, characters,,
fiction, non-fiction,
structure.

Detect, infer,
inference, feels,
illustrations, words,
themes, ideas,
predict, predictions,
experience, books
Language, meaning,
discuss, share,
favourite, words
sentence, phrase
Purpose, structure,
like, dislike, choice,
reading, discuss,
share

Remind, set,
experience,
memory, think.

Pathways and Weekly Reading Opportunities in Year 2
1-Decode through Phonics. High quality, daily phonics sessions Phase 5 phonics
teaching.
5 and 6 Responding and Reading Independent Choice -Caught Reading-Evidence to
capture children's incidental reading opportunities.
2 and 3-Guiding Reading-Each group is to be heard once a week. Children will focus
on developing comprehension skills, covering all key pathways during these sessions.
Teach children the skills needed to find answers from a text effectively.
4. Language-Every Day a story-develop and build on children's vocab adding words to
the word collector display.
6. ERIC time (everybody reading in class) At least three weekly sessions of ERIC time,
to develop love of reading, catch reading books of own choice independently in a
relaxed environment.

Whole Class Reading Sessions in English Lessons

Week 1 Firework Poetry: Listen, read, perform, recite poetry to develop repertoire of
poetry. Children to talk about likes, dislikes. Use Enid Blyton poem Firework Night.
Who is talking in this poem? What clues can we find? On Bonfire Night Celebration
day, children will have the opportunity to create, perform and record their own
poems.
Week 2 and 3, 4 Zog and The Dragon Machine Inference, how does the dragon feel
at key moments in the text. Use of vocab bank with flaps, to develop children's
understanding of unknown vocabulary (e.g. valley, monstrous, fiery etc). Children to
make a prediction before reading the texts, create an alternative ending.
Dragon-ologists investigation-using clues from the text.

Children to look at key vocab from blurb and illustrations to make predictions and
inferences-explaining their opinons. Children begin to explain their ideas.

Week 5 and 6 The Day the Crayon's Quit and The Crayon's Christmas. Identifying key
moments in story. Drama sessions and thought bubble work-inference, how the
crayons feel. Children to write in role as a character to explore feelings further. Venn
diagram story comparing both texts. Children to create a book review.

Week 7 Arthur Christmas Comprehension activities based around Letter to Father
Christmas Unit (see Read, Write Perform unit. Focus on fluency for

meaning. Christmas Letter.pdf (sharepoint.com)



https://petershilldudley.sharepoint.com/Planning/Shared%20Documents/Year%202/2021-2022/Autumn%202/English/Christmas%20Letter%20Writing%20Planning%20and%20Resources/christmas_letter.pdf

NC PoS

Key Concepts

Key Competencies

What are we learning
and measuring?

Key
Vocabulary

Key Activities
What are we doing?

Word Reading

-apply phonics
knowledge and skills
to decode words until
automatic decoding is
embedded and
reading is fluent
-read accurately-
blending sounds and
words containing
suffixes, two of more
syllables, common
exception words
Comprehension
-develop pleasure in
reading by

-listening to stories at
g level beyond they
can read indep.
-dizcuss seguence of
books, retell stories in
their cwn words
-imtroduced to non-
fiction texts

-dizcuss the meaning
of words and phrases
and build up a
regarteire of poems
-check the text makes
zense and salf-
corraecting

-making inferences
-predicting

The Reading Curriculum aims
to promote a lifelong love of
reading.

Children are taught how to
read.

Children will be actively
encouraged to read widely and
deeply a range of texts from a
diverse group of authors to
further their understanding
and satisfy their curiosity
about the world around them
through their reading.

Children will share their
opinions and thoughts of what
they read.

Children are taught to
interrogate and challenge,
throush discussion, what they
read and use their knowledge
to add weight to their
opinicns.

Reading is at the heart of our
curriculum.

Decoding work, evidence
captured in reading records
ond guided reading sessions.

The Comet

To use illustrations to make
inferences

To describe how a character
feels, explaining why

The Tiger Who Came to Tea

To discuss the meaning of new
vocabulary

To answer retrieval questions,
identifying key words in the
text

To retell a story, referring to
most of the key events and
characters.

To compare and contrast key
moments in @ text

To make simple inferences
based on what is being said and
done.

To predict what will happen
next in a story

To understand what a writer
has written a text (purpase)

Emily Brown and the Thing

To make a plausible prediction
To summarise what has
happened so farin a story

To identify how

vocabulary choice affects
meaning.

To relate what is read to own
experiences. To be aware that
books are set in different

Blend, segment,

Retrieve, literal, look,
find, search, highlight,
answer, evidence
Events, characters,
fiction, non-fiction,
structure.

Detect, infer,
inference, feels,
illustrations, words,
themes, ideas, predict,
predictions,
experience, books

Languzage, meaning,
discuss, share,
favourite, words
zentence, phrass

Purpose, structure,
like, dislike, choice,
reading, discuss, shars

Remind, set,
EXpErience, MEmOory,
think.

Whaole Class Reading Sessions in Englizh Lessons based around key Spring 1 texts:

The Comet by Joe Todd-5tanton:

Children to explore the illustrations, can they find clues in the text to see how main character feels at
different points, explaining their reasoning.
Extension-writing in role to describe how a character feels using evidence from the text

The Tiger Who Came to Tea by Judith Kerr.

Interrogate the text, pausing at the content vocabulary to ensure children understand new words
such as greengrocers, milkman, supper. Create word shower and children play games with partner,
using new vocab accurately in sentences.

Children to answer retrieval questions, practicing skimming and scanning technigues after dear
modelling and direct instruction from class teacher.

Children to make predictions-what will happen next in the story and explain why, with plausible
BNSWETS.

Aszk children how the characters are feeling at certain points of the story. Children to create though
bubbles. Ask the children to decide whether they think the tiger is a polite or a rude character?
Create lists to justify their choices uzing evidence from the text.

Lock at non-fiction text all about tigers. How is this structured differently to a narrative? Compare and
contrast using Venn diagram and annotations.

Compare and contrast with ‘'There's a tiger in the garden' There's a Tiger in the Garden | Centre for
Literacy in Primary Education [clpe. org.uk)

Emily Brown and the Thing by Cressida Cowell

Prediction lesson-using dues from the front cover and blurb to predict what the book is about. Can
children justify their reasoning-g.g-how do we know what time of the day it is? Encourage children to
ask guestions about text.

Summarise-10 word challenge, what has happened so far in the text? Can you use ten words or less
to summarise this?

Lock at vocab such as "wept'-how does this affect the meaning of the sentences? Children given
different examples to examine with a partner.

Analyse the section of text where the Thing cannot sleep-can children relate to this? What advice
could they give to the Thing to ensure he has a good night's sleep?

Children ta independently identify the different settings that appear in the book. Chidlren to create
their own journey map.



NC PoS

Key Concepts Link

Key Competencies

Vocabulary

Activity
Key stage 1 tests: 2018 English reading test materials - GOV .UE
v mov uk)

Word Reading

-apply phonics knowledge
and skills to decode words
until automatic decoding is
embedded and reading is
fluent

-read accurately-blending
sounds and words
containing suffixes, two or
maore syllables, common
exception words
Comprehension

-develop pleasure in reading
by:

-liztening to stories at a level
beyond they can read
indee.

-discuss sequence of books,
retell stories in their own
words

-introduced to non-fiction
textis

-discuss the meaning of
words and phrases and build
up & reparigire of poems
-check the text makes sense
and self-correcting

-making inferences
-predicting

The Reading Curriculum
gims to promote a lifelong
love of reading.

Children are taught how to
read.

Children will be actively
encouraged to read widely
and deeply a range of texts
from a diverse group of
authors to further their
understanding and satisfy
their curiosity about the
world around them through
their reading.

Children will share thair
apinions and thoughts of
what they read.

Children are taught to
interrogate and challenge,
through discussion, what
they read and use their
knowledge to add weight to
their opinions.

Reading is at the heart of
our curriculum.

1 - Decode To read tricky words and
accurately blend sounds in words. To read
wards containing common suffixes. To
self-correct and read familiar words
quickly.

_ To answer retrieval
guestions. To retell a story, referring to
mast af the key events and characters.

To notice how non-fiction texts

are structured in different ways.

To make simple inferences
based on what is being said and done. To
recognise key themes and ideas within a
text. To make predictions based on
own experience and other books.
_ To discuss the meaning of
new word. To discuss favourite words and
phrazes. To identify how vocab choice
affects meaning.

5 — Respond To participate in discussion
about books and other words. To
understand what a writer has written a
text (purpose) . To make choices about
which texts to read, based on

prior reading experience.

-To relate what is read to own
experiences. To be aware that books are
set in different times and places.

Blend, segment, phoneme,
grapheme, digraph, trigraph
suffix

Reread, check, common
exception words, tricky
words

Retrieve, literal, look, find,
search, highlight, answer,
evidence

Events, characters,, fiction,
non-fiction, structure.

Detect, infer, inference, feels,
illustrations, words, themes,
ideas, predict, predictions,
experience, books

Language, meaning, discuss,
share, favourite, words
sentence, phrase

Purpaose, structure, like,
diclike, choice, reading,
discuss, share

Remind, set, experience,
memaory, think.

Pathways and Weekly Reading Opportunities in Year 2

1-Decode through Phonics. High quality, deily phonics sessions Phase 5 phonics teaching,
induding two intervention groups per class. Suffixes taught in Phonics.

5 and & Responding and Reading Independent Choice -Caught Reading-zvidsnce

to capture children's incidental reading opportunities [E.2-IWE scresns, commenting

on independent book choicas).
h—&{h Eroup is to be heard once 2 week. Children will focus on

deweloping comprehension skills, covering all key pathways during these s=ssions. Teach
children the skills needed to find answers from a text effectively. Explicitly teach ghn how

to answeer reading guestions-skimming, scanning, retrigval.
*daﬁlap and build om children's vocab adding words to the
weord collector display.

R == trr== ==Ky sesions of ERIC tims, to

dewvelop love of reading, atch rezding books of own choice independantly in 2 relaxed
erwvironment. Promots independent reading with GOS children-can they make links with
other texts? Post-it note evidence.

World Book Day Activities- Blind Dizte with 3 Book — children to wrap up their favourite
book with cluss written on the wrapping paper. Friends to guess what the book is and
complete a shared, paired, resding exercise. Sharing and talking about favourite books,
creating book nooks in the classroom. Reading buddy exsrcise with Year 5.

Whole Class Reading Sessions in English Lessons bazed around kay Spring 1 tesms:

*  Eequencing key events-similar to 34T style guestions, can children numbsr key
gyents and summarize the text in their own words.

*  SATS testing-All children to take part in informal 5ATS testing papsrs to get them used
to the papers. Key stase 1 tests: 2013 Enslish reading test materials - GOV UE
[ o k)

*  Compsrisions of texts using wenn diagrams.

*  Tell me grid to promaote book talk ‘things | like, dislike, comnections’ .

*  Use of pictures in text to develop inference skills0use of thought and speech bubbles.

EMRICH — To make inferances

EXTEMD — To mizke 3 plausible prediction sbout what might happen on the basis of what
has bean read so far

BROADEN — To maks links betwesn two books e.g. characters, settings, problem et




MNC Pos

Key Concepts Link

Key Knowledge and Pathway

Vocabulary

Activity
SATs Reading Paper 1 and 2

Word Reading

-apply phonics knowledge
and =kills to decode words
until automatic decoding is
embedded and reading is
fluent

-read accurately-blending
sounds and words
containing suffixes, two or
more syllables, common
exception words
Comprehension

-develop pleasure in reading
by

-listening to stories at a level
beyond they can read
inde.

-discuss sequence of books,
retell staries in their own
wiords

-introduced to non-fiction
texts

-discuss the meaning of
words and phrases and build
up & reparigire of poems
-check the text makes sense
and self-correcting

-making inferences
-predicting

The Reading Curriculurm sims
to promote a lifelong love of
reading.

Children are taught how o
read.

Childran will be actively
encouraged to read widsly
and deeply 8 rangs of texts
from a divarse group of
authors to further their
understanding and satisfy
their curiosity about the
wiorld around them through
their reading.

Childran will share their
opinions and thoughts of
what they read.

Children are taught to
intzrrogate and challengs,
through discussion, what they
read and uss their kmowledge
to add weight to their
opinions.

Reading is at the heart of our
curriculum.

1 - Decode To read tricky

wiords and accurately blend sounds in words.
To read wiords containing common suffixes.
To self-correct and read familiar

wiords quickly.

2 - Comprehend 7

answer retrieval guestions. To retell a story,
referring 1o most of the key events and
characters. To notice how non-fiction

texts are structurad in differant ways.

To make simple inferences based
on what is being said and done. To recognise
key themes and ideas within a text. To make
pradictions based on own experience and
other baooks.

To discuss the meaning of new
word. To discuss favourite words and phrases.
To identify how vocab choice
gffects meaning.

5 — Respond To participate

in discussion about books and other words.

To understand what a writer has written @ Text
[purpose] . To make choices about which texts
to read, based on prior reading experience.
_—Tn:u relate what is read to

own experiences. To be aware that books

are set in different times and places.

Blend, segrnent,
phoneme, grapheme,
digraph, trigraph suffix
Reread, check, common
exception words, tricky
words

Retrieve, literal, look,
find, search, highlight,
answer, evidence
Events, characters,,
fiction, non-fiction,
structure.

Detect, infer, inference,
feels, illustrations,
words, themes, ideas,
predict, predictions,
experience, books

Language, meaning,
discuss, share,
favourite, words
sentence, phrase

Purpose, structure, like,
dislike, choice, reading,
discuss, share

Remind, set,
experience, memaory,
think.

Grandad's Island
-To make a prediction and inference on the text and explain answers — first
impressions of Grandad. E.g- | think he is interesting because he has lots of artefacts
in his attic-using evidence from the text to explain.
Pathways and Weekly Reading Opportunities in Year 2
. 1-Decode through Phonics. High quality, daily phonics sessions Phase
5 phonics teaching, including two intervention groups per class. Suffixes taught
in Phonics.
. 5 and & Responding and Reading Independent Choice -Caught Reading-
Evidence to capture children's incidental reading opportunities (E.g.-
I'WB screens, commenting on independent bock choices).
-Each group is to be heard once a week. Children will
focus on developing comprehension skills, covering all key pathways during
these sessions. Teach children the skills needed to find answers from a text
effectively. Explicitly teach chn how to answer reading guestions-
skimming, scanning, retrieval.

-develop and build on children's vocakb
adding waords to the word collector display.
At least three weekly sessions of ERIC
time, to develop lowve of reading, catch reading books of own
choice independently in a relaxed environment. Promote independant reading
with GDS children-can they make links with other texts? Post-it note evidence.
. Whole Class Reading Sessions in English Lessons bassd around key Spring
1 tests:
= Seguencing key events-similar to S3ATS style questions, can children number kay
events and summarize the text in their own words.
=  SATS testing-All children to take part in informal SATS testing papers to get them
used to the papers. Key stage 1 tests: 2019 English reading test materials -
GOVUE fwww.govuk]
* Comparisions of texts using yenn diagrams.

= Tell me grid to promote book talk 'things | like, dislike, conmections” .

. EMRICH — To make inferences

. EXTEMND — To miake a plausible prediction about what might happen on the basis of what has
oeen read so far

. BROADEMN — To make links hetwsaen two books & g chararters, s=ttings, problems etc




NC pos

Key Concepts Link

Key Knowledge and Pathway

Vocabulary

Activity

Word Reading

-apply phonics knowledge
and skills to decode words
until automatic decoding is
embedded and reading is
fluent

-read accurately-blending
sounds and words
containing suffixes, two or
more syllables, commaon
exception words
Comprehension

-develop pleasure in reading
by

-listening to stories at a lewvel
beyond they can read
indep.

-discuss sequence of books,
retell stories in their own
words

-intreduced to non-fiction
texts

-discuss the meaning of
words and phrases and build
up a reparigire of poems
-Check the text makes sense
and self-correcting

-making inferences
-predicting

The Reading Curriculurn zims
to promote a lifzlong lowe of
reading.

Children are taught how to
read.

Children will be sctively
encouraged to read widsly
and desply & rangs of texrs
from a diverse group of
authors to further their
understanding =nd satisfy
their curiosity about the
wiorld around them through
their reading.

Children will share thair
apinions and thoughts of
what they read.

Children are taught to
intzrrogats and challengs,
through discussion, what they
read amd uss their knowledge
to add weight to their
opinions.

Reading is at the heart of our
curriculum.

1 - Decode To read tricky

wrords and accurately blend sounds in words.
To read words containing common suffixes.
To self-correct and read familiar

words quickly-checking it makes sense to
them, correcting any inacourate reading

To answer questions and make

some inferences

To retell a story, referring to most of the

key events and characters. To notice how non-
fiction texts are structured in different ways.
explain what has happened so far in

what they have read.

To make simple inferences based
on what is being said and done. To recognise
key themes and ideas within a text. To make
pradictions based on own experience and
other boocks.

_ To discuss the meaning of new
word. To discuss favowrite words and phrases.
To identify how vocab choice

affects meaning.

5 —Respond To participate

in discussion about books and other words.
To understand what a writer has writhen a text
[purpose) . To make choices abowt which texts
to read, based on prior reading experience.
_—Tn:u relate what is read 1o

own experiences. To be aware that books

are set in different times and places.

Blend, segment, phoneme,
grapheme, digraph,
trigraph suffix

Reread, check, common
exception words, tricky
words

Retrieve, literal, look, find,
search, highlight, answer,
evidence

Evants, characters,, fiction,
non-fiction, structure.

Detect, infer, infarence,
feels, illustrations, words,
thermes, ideas, predict,
predictions, experience,
books

Languages, meaning,
discuss, share, favourite,
words sentence, phrase

Purpose, structure, like,
dislike, choice, reading,
discuss, shara

Remind, set, experience,
memory, think.

Pathways and Weekly Reading Opportunities in Year 2

1-Decode through Phonics. High guality, daily phonics sessions Phase

5 phonics teaching, including two intervention groups per class.

Suffixes taught in Phonics.

5 and 6 Responding and Reading Independent Choice -Caught Reading-
Evidence to capture children's incidental reading opportunities (E.g.-

I'WE screens, commenting on independent book choices).
— Children will focus on developing comprehension
skills, covering all key pathways during these sessions. Teach children the
skillz needed to find answers from a text effectively. Explicitly teach chn how
to answer reading questions-skimming, scanning, retrieval.

-dewvelop and build on children's vocab

adding words to the word collector display.
At least three weekly sessions

of ERIC time, to develop love of reading, catch reading books of own

choice indepandeantly in a relaxed environment. Promote independent
reading with GDS5 children-can they make links with other texts? Post-it note
evidence.

Whole Class Reading Sessions in English Lessons

Story language — lack and the Beanstalk and Giant of Jum

EXTEMD- How does the language compare to Grandad's Island?
-Prediction-what will happen next in the story if it were to continue?
Inference work in small groups and recap and revision of new vocabulary.
Use pictures for clues. What can we tell from the pictures? -

Do characters/people sometimes think or show different facial expressions
and body language-explore this through the use of thought and speech
bubbles. What might be the giant be thinking?

SROADEM- Comparison of texts activity with Giant of Jum. Can children make
inks between both books? Identify similarities and differences. Children to
make a prediction with new text. Complete a Venn diagram to sort
similarities and differences. Can the children identify things that are the
same and different?

CHALLEMGE: Wocab wall in class- can you add new, ambitious vocabulary
from texts-encourage and challenge children to use them verbally and in
their writing.







NC PoS

Key Concepts

Key Competencies

Key Vocabulary

Key Activities

develop positive
attitudes to
reading and
understanding of
what they read by:
listening to and
discussing a wide
range of fiction,
poetry, plays, non-
fiction and
reference books or
textbooks

reading books that
are structured in
different ways and
reading for a range
of purposes

drawing inferences
such as inferring
characters’
feelings, thoughts
and motives from
their actions, and
justifying
inferences with
evidence

Promote curiosity, enthusiasm
and engagement through a range
of topics and themes.

Develop a strong awareness of
prior learning and the links that
exist to new knowledge.

Year 2 revision
To identify how vocab choice affects meaning.

Decode
1.1 can answer questions using a text.

Comprehend

1. | can empathise with a character.

4. | can empathise with a character and use the
pictures and text to explain my answer.

4. | can use the context of the sentence to choose
the correct vocabulary.

Language

2. 1 can identify the difference between first
person and third person.

2. 5.1 can comment on the choice of language to
create moods and build tension.

Detect
1. I can justify inferences with evidence from
the text.

Reader

3. 4. | can retell stories | am familiar with.

5. I can make simple connections between books
by Anthony Browne.

6. | can perform a poem.

6. | can evaluate poems commenting on the use
of language.

Decode,
inference,
skim and scan,
empathise,
Language,
Rhyme,
repetition,
verbs,
adjectives

How can we make an accurate prediction?
Children will identify clues from the front cover, title,
blurb to make predictions about a story.

How do we know how a character feels?

Children will listen to the story Voices in the
park/Gorilla. They will use picture and texts to explain
and compare the main characters from the story.
Discuss the use of clues in a character's body language
and objects that are In the text to help the reader and
empathise with a character. Children will use sentence
stems to support them in explaining why a

character might be feeling a certain way. Children will
compare pictures and phrases from the beginning and
the end of the story to compare how the character has
changed during the story.

Do authors write books that are similar?

Pupils will look at a selection of books by Anthoney
Browne. They will compare the characters language,
illustrations etc from the books and look for things that
are similar or different. Pupils will explain which book
was the favourite and use evidence from the text

to explain their reasoning. We will also learn about the
author and investigate other books we could share as
a class.

What are the features of a poem? Do all poems have
the same features?

Children will be introduced to rage of celebrities
reading a range of poems. What do they notice about
how the poems are read? Which are their favourite
poems? Why? Children will work with a partner to look
at a poem learn about and identify its features before
deciding how they would like to performit.



NC PoS

Key Concepts

Key Competencies

Key Vocabulary

Key Activities

develop positive
attitudes to
reading and
understanding of
what they read
by:

listening to and
discussing a wide
range of fiction,
poetry, plays,
non-fiction and
reference books
or textbooks

reading books
that are
structured in
different ways
and reading for a
range of
purposes

drawing
inferences such
as inferring
characters’
feelings,
thoughts and
motives from
their actions,
and itictifvino

Promote curiosity,
enthusiasm and
engagement through a
range of topics and
themes.

Develop a strong
awareness of prior
learning and the links that
exist to new knowledge.

Decode

| can use the context of the sentence to help me
to read unfamiliar words.
| can read out loud confidently, understanding
how to use a range of punctuation.

Comprehend

| can use evidence in the text to justify inferences.

know the organisation reflects the purpose of
the writing.

| can use a range

of organisational features to locate information.
| can use a range

of organisational features to answer questions
about a text.

Language

| can comment on the choice of language to
create moods and build tension e.g. Crept to be
quiet and also not to be caught.

| can use evidence from a text to explain how a
character feels.

Detect
| can begin to recognise features of a text that
relate it to its historical setting.

Reader

| can retell stories | am familiar with.

| can begin to recognise features of a text that
relate it to its historical setting.

Narrative
First

Next
Evidence
Inference
Heading
Subheading
Caption
Technical vocabulary
Diagram
Setting
Adjective

What are the main events in the story?

Children listen to the story The Stone Age Boy. Children
will have illustrations from the story to sequence and use
as a guide to retell the story.

How do the characters feel?

Children to have images from key points in the story The
Stone Age boy. Freeze frames to be used to identify and
compare how the main characters are feeling at different
points in the story.

How can we create a picture in the readers mind?

Children will have sentences and compare the impact of
word choices to improve the sentence. Children will make
own word choices to complete sentences.

Where is the story set?

Children to be given a range of texts with a historical
setting. Children to read the text and match the text to its
historical setting. Children to explain using evidence from
the text the period in history the book is set in.

What can we see?

Children to read simple sentences and identify clues to
identify what is happening. Children to use clues from the
text to infer.

How is a report organised?

Children will learn about and identify the features of

a non-chronological report. Children will compare
different reports and explain how reports can be
improved

Children to answer questions about a text in the format
of a non-chronological report and will use the
organisation to help.



NC PoS

Key Concepts

Key Competencies

Key Vocabulary

Key Activities

develop positive
attitudes to
reading and
understanding of
what they read

by:

listening to and
discussing a wide
range of fiction,
poetry, plays, non-
fiction and
reference books or
textbooks

reading books that
are structured in
different ways and
reading for a range
of purposes

drawing
inferences such as
inferring
characters’
feelings, thoughts
and motives from
their actions, and
justifying
inferences with
evidence

Promote curiosity, enthusiasm
and engagement through a
range of topics and themes.

Develop a strong awareness of
prior learning and the links that
exist to new knowledge.

Decode

| can use knowledge of root words suffixes and
prefixes to read and understand new words.
(auto/ anti, sub/super, ly, ation)

Comprehend

| can identify the features of a non -
chronological report.

| can use a range of organisational features to
locate information.

Detect

| can make inferences with evidence from the
text.

| can justify inferences using evidence from the
text.

Language

| can explain the meaning of words in context.

Respond
| can begin to comment on different points of
view in a text.

Read

| can retell stories | am familiar with.

| can identify and explain the meaning of the
story.

Decode,

inference,

skim and scan, empathise,
Language,

Rhyme,

repetition,

verbs,

adjectives

Children to look at extract from the Kapok Tree
highlight and look at words and phrases of interest
and discuss why. Explain what these words tell us
about where the story is set.

Children to answer differentiated questions form
extract from Kapok Tree.

Read the Kapok tree. Discuss main events in story
and create a story map. Children to use story map to
retell story adding in interesting words for prompts.
Discuss key meaning of the story and identify why
the writer may have written it.

Identify the different points of view in the text (man
and animals) children to be split in half and create a
debate about who is right using the text to reinforce
their argument.

Children to create a story map changing the animals
in the story identifying appropriate prepositions and
verbs/adverbs.

Share a good example of non chronological report
with the children. Identify the features and children
to highlight and label the features they have found.
Children to explain why it is a good example and how
it could be improved.

Children to complete a range of questions from a
nonfiction piece of writing using headings and key
words.




NC PoS Key Concepts Link | Key Knowledge and Pathway Vocabulary Activity
* develop positive Promote curiosity, enthusiasm Decode Children will look at pictures to identify inferences
attitudes to and engagement through a range Decode ’ about characters and settings in the pictures. They will
reading and of topics and themes. infe rence, then go on to develop this skill using text to answer
understanding of Comprehend ] questions making inferences.
what they read by: | Develop a strong awareness of | can identify the features of a letter. skim and sca n, Extend — Write 3 of your own inference questions
+ listening to and prior learning and the links that | can begin to comment on different points of em ath ise based on the text.
discussing a wide exist to new knowledge. view. P ’ Children will learn about the key features of a letter.
range of fiction, | can understand the key features of myths and La nguage’ They will then label and identify these features in
poetry, plays, non- legends. Rh an example letter.
fiction and | can retrieve information and explain the yme, Broaden — Explain the purpose of the features of a
reference books or meaning of words. oy letter.
textbooks repetltlon; Children will have the new class text shared with them.
Language ve rbs As they are listening to the story, they will jot down
 reading books that | can empathise with a character using drama to 4 words which are new to them and will use an online
are structured in show actions and thoughts. adjectives dictionary to find the meaning of the new words.
different ways and | can explain words and phrases that capture a Children will create a story map and add key words to
reading for a range reader's interest. adverbs help them orally retell the story.
of purposes Letter Develop — use the new words in a sentence of your

¢ drawing inferences

such as inferring
characters’

feelings, thoughts
and motives from
their actions, and

justifying
inferences with
evidence

Detect

I can make inferences with evidence from the
text.

| can justify inferences using evidence from the
text.

Reader

| can retell stories lam familiar with orally.

Myth

Legend

Chatty language
Formal

informal

own.
Children will be given extracts from the story as a
group and must explain what is happening and
characters thoughts. Children will use their notes to
create freeze frames to show a character's feelings
from the story and will act out parts of the story for
others to guess the feelings and thoughts of some of
the main characters at key plot points.

Challenge — Why are the characters feeling this way?
Children will learn what a myth is and what a legend is.
They will collect the key features of each. They

will then be given a mix of myths and legends and
must use the features to identify which text is a myth
and which is a legend. Children must explain their
reasoning.

Broaden — Explain the purpose of the features of a
myth



NC PoS

Key Concepts

Key Competencies

Key Vocabulary

Key Activities

develop positive
attitudes to
reading and
understanding of
what they read
by:

listening to and
discussing a wide
range of fiction,
poetry, plays, non-
fiction and
reference books
or textbooks

reading books that
are structured in
different ways and
reading for a
range of purposes

drawing
inferences such as
inferring
characters’
feelings, thoughts
and motives from
their actions, and
justifying
inferences with
evidence

Promote curiosity, enthusiasm
and engagement through a
range of topics and themes.

Develop a strong awareness of
prior learning and the links that
exist to new knowledge.

| can use the features of a text to locate
information.

| can understand a characters feelings and use
this to make predictions about their actions.

| can infer about a characters thoughts and
feelings.

| can retrieve information and explain the
meaning of words

| can retrieve and record information from a
text.

| can discuss words and phrases that capture
the readers interest and imagination.

| can justify inferences using evidence from the
text.

Decode,

inference,

skim and scan, empathise,
Language,

Rhyme,

repetition,

verbs,

adjectives

Children will recap the features of a non- chronological
report.

Broaden — Explain the purpose of the features of a
non- chronological report.

Children will discuss using the subheadings to locate
information and answer questions about a text.
Develop — How do the sub —headings help you answer
the questions?.

Children will look at a selection of pictures and extracts
from the text. They will identify how the main
character is feeling and use these clues to make
predictions about what will happen next.

Develop — Explain how your prediction is going to
affect the characters feelings.

Children to use freeze frame and hot seating to take
on the role and show how the characters are feeling at
key points in the story.

Challenge — Why are the characters feeling this way?
Children to use the class text to answer questions.
Identify and underline key words in the text and
question.

Extend — Write 3 of your own questions based on the
text.

Children will identify words and phrases that interest
them or that they do not know the meaning of. These
words will be collected on the class working wall and
children will use an online dictionary to find out the
meaning of the words e.g. thrash

Develop — use the new words in a sentence of

your own.

Children will read a text and use clues in the text to
infer how a character might respond to different
situations and what they might say.

Challenge — Why are the characters feeling this
way?



NC PoS

Key Concepts Link

Key Knowledge and Pathway

Vocabulary

continued summer 1
Activity

develop positive
attitudes to
reading and
understanding of
what they read

by:

listening to and
discussing a wide
range of fiction,
poetry, plays, non-
fiction and
reference books or
textbooks

reading books that
are structured in
different ways and
reading for a range
of purposes

drawing
inferences such as
inferring
characters’
feelings, thoughts
and motives from
their actions, and
justifying
inferences with
evidence

Promote curiosity, enthusiasm
and engagement through a
range of topics and themes.

Develop a strong awareness of
prior learning and the links that
exist to new knowledge.

| can use the features of a text to locate
information.

| can understand a characters feelings and use
this to make predictions about their actions.

| can infer about a characters thoughts and
feelings.

| can retrieve information and explain the
meaning of words

| can retrieve and record information from a
text.

| can discuss words and phrases that capture
the readers interest and imagination.

| can justify inferences using evidence from the
text.

| can skim the text to retrieve information.

Decode,

inference,

skim and scan, empathise,
Language,

Rhyme,

repetition,

verbs,

adjectives

Children will recap the features of a non- chronological

report. Children will discuss using the subheadings to locate
information and answer questions about a text.

Broaden — Explain the purpose of the features of a non- chronological
report.

Children will look at a selection of pictures and extracts from the text.
They will identify how the main character is feeling and use these
clues to make predictions about what will happen next.

Challenge — Why are the characters feeling this way?

Children to use freeze frame and hot seating to take on the role and
show how the characters are feeling at key points in the story.
Challenge — Why are the characters feeling this way?

Children to use the class text to answer questions. Identify and
underline key words in the text and question.

Extend — Write 3 of your own questions based on the text.

Children will identify words and phrases that interest them or that
they do not know the meaning of. These words will be collected on
the class working wall and children will use an online dictionary to find
out the meaning of the words e.g. thrash

Develop — use the new words in a sentence of your own.

Children will read a text and use clues in the text to infer how a
character might respond to different situations and what they might
say.

Challenge — Why are the characters feeling this way?







NC PoS Key Concepts Key Competencies Key Vocabulary Key Activities
Pupils should be - LO: | can make predictions about a Recall Look at front cover, blurb and front page of Street
taught to apply Pathway 1 text using evidepnce . Child. What do we know already and what do we think
their growing Decode > : Retrieve will happen in the story? Does it remind you of any
¥ lodee of root LO: | can infer about a character Skim other stories you have read in year 2/3? E.g. Oliver
howledge _0 roo Pathway 2 — using evidence from the text Twist. What type of character might Jim be?

words, prefixes and . , Scan
suffixes both to Comprehend LO: I can d_educe. about a character’s Predict Introduction to Jim’s life and surroundings. Using key
read aloud and to Pathway 3 — Detect feelings with evidence from the text. extracts, collect information about Jim, what sort of
understand Pathway 4 LO: | can explain the meaning of new Suggest charactir is h(le? H;)w :o we kTngf? \éVhenband vlv:ere is
the meaning of way 4 - story taking place? What would life have been like as a
new words fhey words based on the context they are Compa re Victorian using evidence from the text? Collect
meet. Read further La nguage In. Contrast evidence first (literal statements) and turn these into
exce|:;tion words Pathway 5 — LO: | can explain how authors express | Similarities inferences.
noting the unusual Respond d'fferent moods, feellngs and Differences Create a freeze frame to portray what is happening in
correspondences attitudes. Attitude the scene, explore the words Doherty uses to portray
between spelling Pathway 6 — Reader LO: | can make comparisons within a Mr Spink e.g. barked, peered, wheezing. What would
and sound, and text Mood h:ppen if we replage: thohse wcr)]rds?c\il\/r;al‘:effedct did

’ she want to create? Has she achieved it? How does it
where these occur LO: | can analyse how language and Atmosphere make you feel?

in the word.
Reading a wide
range of fiction,
poetry, plays and
non-fiction.
Reading books that
are structured in
different ways.
Using dictionaries
to check the
meaning of words.
Identifying themes
and ronventione

Genre focus:
Diary Recount
Persuasive Writing

structure are used to create
atmosphere in a text

LO: | can locate information using
skimming and scanning.

LO: | can compare, contrast and
evaluate different fiction and non-
fiction texts.

Author, intent

Workhouse
Conditions
Poverty
Destitute
Forlorn
Ragged
Orphan

Comparing two characters— Rosie and Mrs Jarvis.
Explore how the author wants us to feel when we read
her descriptions of each character. How are they
similar? Different? What words or phrases show this?

Collect and retrieve information about the workhouse
for their advert using webpages, library books and
technology. Use video diary from inside the
workhouse. Historical link — what sort of place is it?
How is Doherty’s description similar or different to the
non-fiction texts?

Poetry day



NC PoS

Key Concepts

Key Competencies

Key Vocabulary

Key Activities

Pupils should be
taught to apply
their growing
knowledge of root
words, prefixes and
suffixes both to
read aloud and to
understand

the meaning of
new words they
meet. Read further
exception words,
noting the unusual
correspondences
between spelling
and sound, and
where these occur
in the word.
Reading a wide
range of fiction,
poetry, plays and
non-fiction.
Reading books that
are structured in
different ways.
Using dictionaries
to check the
meaning of words.
Identifying themes
and ronventione

Genre focus:
Narrative
Biographies

Children are immersed in
fictious worlds, relating
to characters, events and
places. Satisfy their
curiosity about the world
around them through
their reading. Through
fictional reading children
will develop an emotional
intelligence to dilemmas,
struggles and
achievements of
characters that they build
an empathy with.

Pathway 1 — Decode
Pathway 2 — Comprehend Pathway 3
— Detect
Pathway 4 - Language
Pathway 5 — Respond
Pathway 6 — Reader

LO: | can compare, contrast and
evaluate different fiction and non-
fiction texts.

LO: | can make predictions based on
wider reading and evidence from the
text

LO: | can identify and explain the
features of a biography

LO: | can make inferences using
evidence from the text

LO: I can retrieve information using
skimming and scanning.

LO: | can explain the meaning of new
words in context

LO: | can identify the main themes in
a paragraph and summarise these
LO: | can make comparisons within a
text.

Subheading
Connectives
Embedded clauses
Introduction
Conclusion
Summary
Key dates
Fact

Early life
Inspiration
3"d person
Pronouns
Past tense
Quotes

Using the evidence from Street Child, make
predictions about Jim’s escape from the workhouse.
Debate and predict whether his escape will be
unsuccessful or successful. Children to complete a
conscience alley to debate their ideas.

Read a range of texts where writers build suspense
and evaluate different beginnings, middles and
endings. Explore the language features of ellipses,
short sentences and powerful adjectives and how
this affects the reader. Use this to then plan their
own narrative based on Street Child.

Identify language choices and how this affects the
meaning of a text. Read a range of new words and
explain the meaning of each one based on the
sentences they are in. Teach children how to use a
dictionary and thesaurus for meaning.

Explore a range of biographical texts and pick apart
the features together. What are the common
themes/features in each one? Is one more
successful than the other? Research using skimming,
scanning and text marking to retrieve information
about Dr Barnardo ready to create their own
biography about him. Compare and contrast a range
of fiction and non-fiction texts,



NC PoS

Key Concepts Link

Key Competencies

Key Vocabulary

Key Activity

Pupils should be
taught to apply
their growing
knowledge of root
words, prefixes and
suffixes both to
read aloud and to
understand

the meaning of
new words they
meet. Read further
exception words,
noting the unusual
correspondences
between spelling
and sound, and
where these occur
in the word.
Reading a wide
range of fiction,
poetry, plays and
non-fiction.
Reading books that
are structured in
different ways.
Using dictionaries
to check the
meaning of words.
Identifying themes
and conventions.

Children reading for
pleasure; immersed in
fictious worlds, relating to
characters, events and
places.

Children reading for
understanding; linking ideas

Through fictional reading
children will develop an
emotional intelligence to
dilemmas, struggles and
achievements of characters
that they build an empathy
with.

Pathway 1 — Decode
Pathway 2 — Comprehend
Pathway 3 — Detect
Pathway 4 - Language
Pathway 5 — Respond
Pathway 6 — Reader

1. LO: | can make predictions about a text
based on wider reading.

2. LO: I can explain how the author uses
language to create a certain atmosphere.

3. LO: | can make inferences and deductions
about a character’s feelings using literal
statements from a text.

4. 10: | can evaluate how authors express
different moods, feelings and attitudes.

5. LO: I can identify and explain the
features, purpose and structure of a
newspaper report.

6. LO: | can compare two different texts
identifying the similarities and differences.
7. LO: | can retrieve information from
fiction and non-fiction texts using skimming
and scanning and text marking.

Genre specific:
Mirage
Ebony
Colossal
Eruption
Desperate
Bustling
Haggling
Tradesmen
Meandering
Majestic
Unsuspecting
Calming

Hazy

Enraged
Suffocating
Pastel
Despondent
Barren
Harrowing

1. Introduce text Escape from Pompeii and use clues to make
predictions about the plot and characters. Children to back
up their predictions using evidence from the front cover and
from a specific passage of text.What is a prediction? Is this
just a guess?

2. Look at the language used in the text - what type of
atmosphere is created here? Does this change throughout? Using
a thesaurus chn to identify and use synonyms to describe the
eruption of Vesuvius. A story is more successful if it only has one
atmosphere, do you agree?

3.Read the conversations had between Tranio and Livia, are they
related? Friends? How do you know? Use drama to role play the
conversation between Tranio and Livia at the moment of the
eruption. Being scared is a more powerful emotion than being
happy, do you agree?

4. Look at 3 different pictures and texts taken from the book.
Identify powerful language choices and describe the effect of this
on the reader. What effect would be created if we changed the
word choice? Does it still have the same impact?

5. Using a range of newspaper reports and cuttings, children to
create their own success criteria-what features must be included
in a report? How do we measure success in a newspaper report?

6. Read through Pliny the Younger’s account of the eruption.
Does this have similarities to our class text? Which might be more
factually correct? Chn should compare this new knowledge to
what they already knew from the book escape from Pompeii.

An eyewitness account is a more trustworthy source, do you
agree?

7.Model how to skim and scan a text using highlighting and
marking to answer retrieval questions. Why is skimming and
scanning an important skill in reading? When do we use this?
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Pupils should be
taught to apply
their growing
knowledge of root
words, prefixes and
suffixes both to
read aloud and to
understand

the meaning of
new words they
meet. Read further
exception words,
noting the unusual
correspondences
between spelling
and sound, and
where these occur
in the word.
Reading a wide
range of fiction,
poetry, plays and
non-fiction.
participatein
discussion about
both books that are
read to them and
those they can
read for
themselves, taking
turns and listening
to what others say.

The Reading Curriculum aims
to promote a lifelong love of
reading. We actively
encourage children to read
widely and deeply a range of
texts from a diverse group of
authors to further their
understanding and satisfy
their curiosity about the
world around them through
their reading. As reading skills
develop, children are
encouraged to share their
opinions and thoughts of
what they read. Children are
taught to interrogate and
challenge, through discussion,
what they read and use their
knowledge to add weight to
their opinions. Reading is at
the heart of our curriculum.
Our children are taught to
read, then they
independently read to learn.

Genre focus:

Narrative — stories from
another culture.

Informal letters - from Lila

Pathway 1 — Decode
Pathway 2 — Comprehend
Pathway 3 — Detect
Pathway 4 - Language
Pathway 5 — Respond
Pathway 6 — Reader

LO: | can infer about a character
using the evidence from the
text.

LO: | can make predictions about
a text using evidence.

LO: | can identify how language,
structure and presentation
contribute to meaning as a
whole.

LO: | can identify and explain the
features of an informal letter.
LO: | can identify the features of
narrative, and explain how the
writer uses language to build
suspense.

LO: | can compare the work of
different writers.

LO: | can identify the main
themes in a text and summarise
these.

Genre specific:

Asia
Lalchand
Lila

Chulak
Merapi
Cavern
Barren
Moonlit
Glimmer
Sacred

Idle
Sulphur
Pestilential
Velvet
Emerald
Perish
Melancholy
Swarmed
Smothered
Merriment
Parched
[llusion
Gratitude
Relief

Introduce our new story and our new main
character, Lila. Explore her character, why is she
so intriguing? How does she compare with
other main characters we have read about? Is
she a typical young girl?

Extend — compare her character with Jim Jarvis
from Street Child, how are the stories similar or
different?

Where in the world might this be set? What
clues are there in the text that tell us this? How
does it compare with our world?

Enrich — how does Lila’s childhood compare
with ours?

Read chapter 5 and inside the grotto. Explore
how Pullman uses language devices to create a
powerful image of fire, pain and fear inside that
chapter. What effect would be created if other
words or phrases were used instead?

Expand — how are examples of metaphors and
personification used to describe the grotto?
Why is this more effective?

Analyse the features found in a narrative and
identify how Pullman creates suspense
throughout the story. Describe the themes from
this story and compare with other stories they
have read. How can we create our own version
of the story, using the same themes and
conventions?

Broaden — how does Pullman compare with
Morpurgo and Doherty? Are they similar?

Review the story in detail, giving children an
opportunity to share their ideas with others and



NC PoS

Key Concepts

Key Competencies

Key Vocabulary

Key Activity

Pupils should be
taught to apply
their growing
knowledge of root
words, prefixes and
suffixes both to
read aloud and to
understand

the meaning of
new words they
meet. Read further
exception words,
noting the unusual
correspondences
between spelling
and sound, and
where these occur
in the word.
Reading a wide
range of fiction,
poetry, plays and
non-fiction.
participatein
discussion about
both books that are
read to them and
those they can
read for
themselves, taking
turns and listening
to what others say.

Children reading for
pleasure; immersed in
fictious worlds, relating
to characters, events and
places.

Children reading for
understanding; linking
ideas

Through fictional reading
children will develop an
emotional intelligence to
dilemmas, struggles and
achievements of
characters that they
build an empathy with.

Genre focus:

Diary - in role as the
main character from
the story

Narrative — recreating
own dilemma story

Pathway 1 — Decode
Pathway 2 — Comprehend
Pathway 3 — Detect
Pathway 4 - Language
Pathway 5 — Respond
Pathway 6 — Reader

LO: | can identify the features of different
fiction genres.

LO: | know how the author uses language to
create a certain atmosphere.

LO: | can identify the features of narrative,
and explain how the writer uses language
to build suspense.

LO: | can compare the work of different
writers.

LO: | can use my knowledge of wider
reading to make connections about when
and where books are set.

LO: | can make sensible predictions using
evidence from the text.

LO: | can answer retrieval questions about
a text.

LO: | can make simple inferences about a
character.

LO: | can understand the features of a diary
entry

LO: | can compare and contrast different
fictional texts

LO: | can identify the main themes in a text
and summarise these.

Pronouns
Personal pronoun
Adverbials of time
Recount

Time connectives
Paragraphing
Colloquial language
Contractions
Emotive language
Ellipses

Expanded nouns
Setting

Climax

Resolution

Inference — using images and objects of
Emil’s character in 1920 Berlin, children
to make predictions and inferences
about his life using evidence. Broaden —
what does Sunday suit tell us about his
life?

Make comparisons between the play and
the story — how are they similar?
Different? Which do you prefer and why?
Extend — how does a play build a picture
in the reader’s mind? Are stage
directions necessary?

Compare the different scenes in the
story where Kastner describes Mr Snow
as a villain, what phrases does he use?
Design their own villain and pitch to the
class, why should we pick your villain
over someone else’s? challenge - What
devices does the author use to make us
feel on edge?

Explore features of a narrative and using
a Pie Corbett model of Emil and the
Detectives, children to create their own
version changineg their villain and settine



NC PoS Key Concepts Link | Key Knowledge and Pathway Vocabulary Activity
Pupils should be Children reading for Pathway 1 — Decode Resolution Examine features of myths and how they
taught to apply | e . Pathway 2 — Comprehend . .
; : pleasure; immersed in Pathway 3 — Detect Conflict resolve a problem/offer an explanation
T(:i'\:/lggg“gr;gf oot | fictious worlds, relating | pathway 4 - Language Suspense to how something is. Children will
8e | to characters, events and | Pathway 5 —Respond Tension explore the Aztec myth explaining how
words, prefixes and Pathway 6 — Reader i
suffixes both to places. Moral they found their home. Challenge — what
read aloud and to . . Quest is a fable/myth/legend? Enrich — why are
understand Children reading for LO: | can identify the features of | pythical they called myths and how are they
the mea“'“ghc’f understanding; linking a myth. Legend different to narrative stories?
”me(;’:’atwgggztfu‘::'her ideas LO: | can retell a mythical story Explanation
' recognising language and Subheading Look at examples of explanations and

exception words,
noting the unusual
correspondences
between spelling
and sound, and
where these occur
in the word.
Reading a wide
range of fiction,
poetry, plays and
non-fiction.
participatein
discussion about
both books that are
read to them and
those they can
read for
themselves, taking
turns and listening
to what others say.

Through fictional reading
children will develop an
emotional intelligence to
dilemmas, struggles and
achievements of
characters that they
build an empathy with.

Genre focus:
Narrative — recreating
own mythical story
Explanation text
Poetry

features.

LO: | can compare features of
different fiction texts.

LO: | can identify and explain the
features of an explanation text.
LO: | can explain the importance
of a lively introduction and
create my own.

LO: | can summarise information
using skimming and scanning.
LO: | can use retrieval to obtain
information about chocolate and
the process from bean to bar.
LO: | can summarise the main
ideas from a text when writing a

Paragraphing
Skimming and scanning
Retrieve

Summarise
Generalisers
Determiners

why we need them in our lives today.
Kagan round robin: create features
list/toolbox. Change elements of the
model explanation text, does it have the
same effect on the reader? Challenge —
how is an explanation similar or different
to an instruction text?

Retell example explanation text using Pie
Corbett model and deconstruct each
element of the text. PSHE and History
link — children to explain the process of
bean to bar and how chocolate is made,
linking to The Great Chocoplot story.
Broaden — how will you ensure your
explanation is coherent and succinct?
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English sequence- George’s secret key to the Universe. Aut 1- Reading to inform writing.

Week 1- 12.09.22 Assessed piece and questions about book. Week 2

Week 3

Context: Questions, initial ideas about the book and what do we know about characters.
Assessed piece of writing- story involving the Solar System
LO: to debate opinions about a book, asking questions and making predictions.
LO: to draw inferences about a character’s feelings using evidence in a text.

LO: to compare and contrast two characters in a book.

Context: Setting description of ‘Next Door’s Garden’.
LO: to analyse an author's techniques when describing settings.
LO: to analyse how figurative and descriptive language is used to create effect.
LO: to generate relevant and ambitious word choices for effect when describing a setting.
LO: to edit my work for spelling and punctuation errors and suggest improvements.

Reading comprehension lesson.

Week 4

Week 5

Context: Characters feelings and points of view using drama. Act out scenarios and scenes using only
the dialogue. Points of view of characters- letters and debate.

LO: to compare different points of view of characters in a story.
LO: to demonstrate a character’s point of view using persuasive features.
LO: to debate a character’s dilemma and to challenge views of others.

LO: to blend dialogue with action and description to convey character.

Context: To plan and write a new version of The George’s secret key to the universe.
LO: to plan a new version of a story (The George’s secret key to the universe)
LO: to retrieve facts from non-fiction texts.

LO: to draft and edit my writing to check for grammar, spelling and punctuation.

Reading comprehension lesson.

Week 6 (continue story over two lessons and edit over two lessons)

Context: To plan and write a new version of The George’s secret key to the universe.

Assessed piece of writing: chapter from The George’s secret key to the universe.

LO: to evaluate the effectiveness of my writing against the original criteria.

Reading comprehension lesson.

Context: To write a biography on the author- Stephen Hawking

LO: to retrieve and record information from non-fiction. (2 lessons)

LO: to develop ideas around the main topic within a paragraph and edit my writing for punctuation and grammar errors.




NC PoS Key Concepts Key Competencies Key Key Activities
Vocabulary
Decode | can identify genre-specific LO: to debate opinions about a book, Debate Research Stephen Hawking, read blurb, write questions
phrases. | can discuss complex . . . about the blurb and chapter one. Make predictions about
narrative plots e.g. identifying | asking questions and making . h . his inf . dicti ]
problems or complications o Opinion the story using this information, put predictions in
and how they are resolved. | predictions. Inference envelopes to read at a later date. Record what we know
Comprehend ise th i . . . .
?jgazudr:xvarrlss)mfnrzzrlhan LO: to draw inferences about a and what we think on grid. Make inferences about each
o Evidence character and what we know about the characters so far.
one paragraph. | can use character’s feelings using evidence in a TR,
language features of a range g g Compare George with his mom/dad and then any of the
of non-fiction text types and | text. Compare characters with Annie and her dad. Then contrast and
can use then to support Contrast analyse the differences. Create a piece of drama- showing
understanding. | can talk LO: to compare and contrast two the different points of view and dilemmas- decision for
about the author's techniques ] ]
for describing characters, characters in a book. Point of view George about whether to go through the fence to next
Detect settings and actions. | can LO: to compare different points of view | Retri door. Children to decide and write short script and then
identify techniques used by ) P P etrieve act out as a group. Identify George’s dilemma, should he
Wr!tirs tf° presentissuesand | o¢ characters in a story. Dilemma go next door to find the pig or not? Class debate. One
points ot view In more . . :
. reading comprehension lesson per week- Range of readin
complex texts. | can analyse LO: to debate a character’s dilemma Non-ficti g p i p 8 i g
and comment critically on the on-tiction comprehension questions covering a range of reading
Respond impact of the author's and to challenge views of others. domains.
techniques. | can identify and . .
describe the key LO: to retrieve facts from non-fiction
characteristics about a text
Reader writer's or a poet's style. e.g. exts

stories, poems and non
fiction. | can show awareness
of the writer's viewpoint in
My responses across a range
of texts




NC

Key Concepts

Key Competencies

Key

Key Activities

PoS Vocabul
ary
Reading Sﬁ?ﬁ!é‘f‘.ii"n‘iil‘i‘l fj;;jfedﬁc W1- Stephen Hawking biography Biography Week 1- Children to research, plan and write a biography
narLa:tive plots N identifvingd ) LO: to ask questions about an author to improve my understanding of Retrieve about Stephen Hawking. Children to find out about his
problems or complications and how . . A L.
Spelling | they are resolved. I can summarise | tM€ir work , achievements, life and notable events before writing a
P 8 the main ideas drawn from more Edit
than one paragraph. | can use LO: to retrieve and record information from non-fiction sources. biography about his life. Stephen Hawking chosen as author
f f f Non fiction .
ot e e vse | LO:to develop ideas around the main topic within a paragraph - of our clasg text- George’s secret key to the universe.
Organis | hen to support understanding | Assessed piece. Engage Assessed piece- biography.
ation techniques for describing LO: to edit my writing for punctuation and grammar errors. Devices
characters, settings and actions. | . . .
can identify techniques used by Reading lesson linked to domains. *hetorical Week 2- Children to focus on one main event in the GSKTU
writers to present issues and points . book- when George goes to space. Children to firstly
of view in more complex texts. I can | W2- Newspaper about events in book . . . .
analyse and comment criicaly on Style summarise the main events in that section of the book.
the impact of the author's LO: t i th i ts in a chapter. . . . . .
purpos | {ecmiaues. | can deniify and © stimmarise the main events in a chap Purpose Children to then look at existing newspaper articles (first
describe the key characteristi . ; : ; . .
e Sbout » iritersor 3 pocts style, | O 10 @nalyse devices to engage in a newspaper article. eadlin news) and determine the features and layout and how this
féi'nsziﬂif'awaer?,f;:do??ﬁeﬁmOn' LO: to analyse the use of a range of sentence structures - short, links to the meaning. Focus on quotes and eyewitness
writer's viewpaint in my responses compound and complex. Byline accounts. Look at sentence structures within a newspaper
texts.
Ferossarange ot LO: to develop techniques to present issues and points of view. Paragraphs and discuss why there is a variety used.
Writing: | can use devices to engage Reading | linked to d .
the reader - e.g. repetition for eading lesson linkea to domains. ) . . . .
Word effect. rhetorical question etc. | can ' Non Week 3- Children to plan and write their newspaper article
writeinz.agiven style successfully. | W3- Newspaper about events in book chronological about the events in the book. Children to apply knowledge
can manipulate sentence structures
for effect, to suit the purpose. Ican | LO: to plan an article using devices to engage. Chronological from last week about the layout and purpose of
ensure the consistent and correct f h . d
use of tense throughout a piece of | LO: to write in a given style successfully (newspaper article) -Assessed Poctry newspapers and the summary of the main events an
writing. | can edit for spelling, A . . .
Gramrn | Punctuaton and grammar errors piece. eyewitness accounts. Children to write assessed newspaper
ar znwdns:ngfist:gsrx‘ﬁmzms tomy LO: to edit my writing for grammar, punctuation and spelling errors. Prose and then edit their newspapers to make improvements.
Theme Assessed piece: Newspaper article.

Reading lesson linked to domains.

Stanza




NC PoS Key Concepts Key Competencies Key Vocabulary Key Activities
Readin Readingl can identify genre- | W4- Non chronological reports. Non fiction - Di i
B | oecific phrases. | can diseuss gicalrep Week 4- Discuss that in the GSKTU book, non
ic(;’;‘]z'f:’/’i‘nr;a;zt;‘l’:r:lo(;‘: es. LO: to retrieve information from non fiction texts. Engage fiction reports about planets are interspersed
Spelling ;?;nr;iz?::);sl ig: ?l:)r\:]’r;:iée LO: to analyse the features of non chronological reports. Devices with fiction events in the story. EXpIam that
the main ideas drawn from L0 10 analvee techniues used to ensare a reade now we have been learning about the solar
more than one paragraph. | : yse techniques us gagear r. . . . .
Can use Ianauage fostures of Style system in science, the children are going to
Organis | 2ranee of non-fiction text Reading lesson linked to domains. Purpose write their own non chronological report.
A types and can use then to . .
ation support understanding. can | W5- Non chronological reports. Children to decide on whole of solar system or
talk about the author's Pa ragraphs . . .
technigues for describing LO: to plan paragraphs around a theme. particular planets to write about. Children to
characters, setiings and Non look at features of non chronological reports
actions. | can identify LO: to write in a given style successfully (non chronological report)- Assessed piece . . . _
techniques used by writers to chronological | and find facts using non fiction sources.
g;zszgr::lﬁsview in more LO: to suggest improvements to my own and others’ writing. )
Purpose complex texts. | can analyse Reading | linked to d . Chronological [ Week 5- Children to plan their paragraphs
and comment critically on the €ading lesson linked to domains. .
mpact of the author's Poetry around topics e.g. one paragraph for each
techmiaques. | can identiy and | {/E- Boetry planet, and then plan and write their non
characteristics about a LO: to participate in discussions about poetry. Prose chronological reports. Assessed piece- non
writer's or a poet's style. e.g. . .
stories, poems and non . . Theme chronological report and then edit and make
Word fiction. 1 can show awareness LO: to analyse the audience and purpose of writing. .
e e ts
of the writer's viewpoint in Stanza Improvemen .
My responses across a range LO: to discuss and evaluate how authors use language in poetry. .
of texts. Week 6-Children to look at examples of poems
Writing: | can use devices to | LO* 10 consider the impact of figurative language on the reader. written specifically for celebrations. Children
engage the reader - e.g. t | th f d f | H th
Gramm repetition for effect, Reading lesson linked to domains. 0 analyse the Torm and use ot fanguage In the
ar rhetorical question, etc. | can poems

write in a given style
successfully. | can manipulate
sentence structures for
effect, to suit the purpose. |
can ensure the consistent
and correct use of tense
throughout a piece of writing.
I can edit for spelling,
punctuation and grammar
errors and suggest
improvements to my own
and others' writing.

W7-Poetry

LO: to plan poetry by developing ideas around a theme.

LO: to make ambitious vocabulary choices to enhance meaning. Assessed piece

LO: to prepare poems to read aloud, using appropriate tone, expression and volume.

LO: to evaluate the effectiveness of vocabulary choices within poems and how it enhances meaning.

Reading lesson linked to domains.

Week 7- Children to write their own versions
of celebration poetry and edit and improve.
Assessed piece- poem.




positive attitu
des to

reading and an
understanding
of what they
read.

are primarily
taught toread,
then to read
to learn.

with evidence from the text

» 2gidentify / explain how meaning is enhanced through choice of
words and phrases

* 2h make comparisons within the text

NC PoS Key Concepts Key Competencies Key Key Activities
Vocabulary

Rea:ing-d' To promote a LO: to ask questions and join in discussions about the Wreck of the summarise Children have a chapter each to summarise
word reacing 'r':?d"i:i'ove of | zanzibar. and share with the rest of the class.
Apply their ' LO: to summarise the main events in each chapter of the Wreck of Inference They research the setting of the Isles of Scilly
g(rjowinfg know! | To encourage the Zanzibar. to find out more about the setting that is so
foff\;ords Ch_io"dlre” toread | | O: to research the setting from the Wreck of the Zanzibar. Narrative important to the book.

refixes wieey LO: to draw information from different parts of the text to infer order They will use quotations and evidence form
P _ and deeply, a ] ] . .
and Sur‘:f':(e range of texts meaning about a character’s feelings. the book to draw information about how a
ggorp ©08Y2 | froma LO: to understand narrative order and chronology, tracking the Complicati character feels and use evidence in their own
etymology), d"’t‘:se groupof | nassage of time in stories. ons responses.

. autnors. . . . . . . . . . .
- "StT_dh LO: to identify problems and complications in the plot and explain Children create a timeline of the events in the
;nnm To encourage how they are resolved. resolved story (dates of diary entries) and track how
toreadaloud | childrentoshare | 10: to recognise different points of view of characters in fiction. much time has passed and why this is.
and reretan :E:ﬂn'lﬁgf;ghts LO: to work out the meaning of words from their context. Feelings List all of the problems in the book- mini and
:ﬁeu;;rsit:; about whatthey | LO: to investigate an author’s techniques for describing settings main problems and how they are resolved.
of new read. LO: to recognise how expanded noun phrases convey relevant Attitudes Recognise the different points of view of Billy
V‘rflordSthat information concisely. and his dad and Laura and Billy.
they meet. To teach children Chronology Use this to inform writing of diary entries.
Reading - to interrogate Reading focus lessons (weekly) Identify authors techniques for setting
comprehensio al”hdaf:sgsrzzd + 2agive / explain the meaning of words in context Passage descriptions such as expanded noun phrases
:Aaintain ' * 2b retrieve and record information (2g domain) and discuss which techniques are
Our children » 2d make inferences from the text / explain and justify inferences Evaluate the most effective and why.

Reading focus lessons- to focus on different
domains from the list within a series of
different questions.
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Reading Writing _

are primarily
taught to read,
then to read
to learn.

LO: to evaluate the effectiveness of my own and others’ writing

NC PoS Key Concepts Key Competencies Key Key Activities
Vocabulary
Reading - To promote a Suffix * Give each table a chapter each and make predictions
word reading lifelong love of about what might happen next. Mind map the main
reading. events and write a summary of each chapter so far.
Apply thei Inference R : '
PRIy Their Talk about the settings in the story and list them.
growing knowle | 1o encourage : ST, : n ;
dge of children to read LO: to ask questions and join in discussions about the Wreck of the Zanzibar. ) * Record what we know and what we think on tell me
root words, widely Narrative grids. Write questions on the working wall. Re-focus
prefixes and deeply, a LO: to summarise the main events in each chapter of the Wreck of the Zanzibar. order on the settings and explain why are they important to
and suffixe range of te;(ts the story line? Explain that the setting of the Isles of
(morphologyan | . LO: to research the setting from the Wreck of the Zanzibar. Complicati Scilly is a real place. Give children a map and label the
d el'Fytmglogy), diverse group ons important settings to the story. Research the setting
as liste of authors. LO: to draw information from different parts of the text to infer meaning about a using travel brochures and iPads. Children to create a
in English appe
ndix 1. both character’s feelings. travel brochure for the setting use maps, images and
to read aloud To encourage Moods information.
and childrento | Grammar: Verb prefixes: “dis-", “de-", “mis-", “over-" and “re-" *  Give children images and ask them to order the
to understand shz;rehoplnrl]ons Feelings events in the story so far using images and key word
the meaning of :ont oughts LO: to understand narrative order and chronology, tracking the passage of time in clues. analyse how the author describes the
:ﬁw Wordts that what they stories. Attitudes characters in the text. Look at the different characters
ey meet. read and analyse their points of view, are they similar or
Reading - LO: to identify problems and complications in the plot and explain how they are different? Look at different parts of the story,
comprehension resolved. Chronolog particularly the diary entries and record what the
To.teach y characters are thinking/feeling.
Maintain children LO: to recognise different points of view of characters in fiction. * Children to write letters from each of the characters.
positive attitud | to Interrogate P Analyse how characters feel at different points of the
es to and challenge . . L . assage
g q what LO: to convey moods, feelings and attitudes using inference in a letter. story- look at extracts of each part of the story and
reading and an write how the character feels during that time.
understanding they read. . — Evaluate ) ) ]
of what they Assessed piece of writing: informal letter * Letter- children to write a letter as either Laura or
read. Our children Billy using inference and feelings.
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Reading Writing _

NC PoS Key Key Competencies Key Key
Concepts Vocabulary Activities

Writing— | To promote Grammar: Indicating degrees of possibility using modal verbs: might, should, will, must | Parenthesis Read the description of the setting and
Lanscript | a '”;e'or_‘f% lov S _— — analyse techniques used to describe the
Spelling st e of writing. LO: to work out the meaning of words from their context. Context setting. Look for how the author uses
rateg'esj | Toencourag | LO:to investigate an author’s techniques for describing settings flgura.tlve 'a”g“afge and description to
Handwriti | = @ ren to Expanded describe the setting. Teach how to use

trat .
255 rate8l | write succes | LO:to recognise how expanded noun phrases convey relevant information concisely. noun expanded noun phrases accurately. Give
Use dictio | Sfullyin children a chance to write a setting
naries and | a range of LO: to use expanded noun phrases to concisely describe a setting. Proofread description using some of the features of
thesaurus. | geNres and : - : — this week. Use the travel brochures and
Writing co | styles. Assessed piece of writing- setting description hf lier in th )
mposition Genre res.earc rom .ear ier |n. the un|t: .
- To encourag | LO: to develop my ideas around the main topic of that paragraph. Children to write a setting description of
Plan e children to Structure Bryher during the storm using ambitious
\?/rr?:; and | share opinio | LO: to proofread my writing for punctuation and spelling. vocabulary, figurative language and
Edit and ns and thoug Complex expanded noun phrases.

htsabout | (ERGMIMEKIBIACKEtSHORPArENEesiS] - -
evaluate what they wr Show children some example diary
Writing v i i ifi
ocabulary ite. LO: to investigate how sentence structure fits the genre and purpose of my writing, eg. Compound entries and fOCl_JS on devices specific to
grammar’ short, compound, complex. that genre. Decide whether the examples
and punct | To teach chil Short are effective or could be improved. What
uation var | drentointer | LO: to use a variety of sentence structures in my writing to suit the genre of diary would make the diaries better? Spend
'efty Log”ate a”d; entries. Rhetorical time improving the diaries. Recap the
ot gramm allenge wha di
ifferent types of sentence structures

arfeature | { they LO: to explain the purpose of a range of devices, appropriate to the genre, to engage the Repetiti ¢ last I':/plf ; Writ ) ;
s. and others reader epetition rom last ha . erm. rite a series o
:rn(:Ude a | have written. sentences using different structures. At
oa:c pguenctu LO: to use the correct tense throughout my writing. the end of the week write an extract
ation devi . . from their diary entry and evaluate
ces effecti Assessed piece of writing- final diary entry. before writing the final one next week.
velv




NC PoS Key Concepts Key Competencies Key Key Activities
Vocabular
y
Reading - To promote a LO: to ask questions about a book and make predictions. summaris Get to know book- Ask questions, study blurb, make predictions
word reading lifelong love of LO: to draw inferences about how a character feels from their actions. | e Inferences- focus on when David is being evacuated at the start of
Apply their reading. World boo.k day activities . the book. How do we know how he is feeling. E.g. when he
growing know! | To encourage LO: to outl!ne the chronology qf events in a story. . Inference doesn’t eat the apple- nervous. .
edge of children to read LO: to use inference to determine a character’s thoughts and feelings. Chronology- Order the pictures of events in the book and make
root words, widely LO: to identify a character’s point of view. Narrative notes about what happens at each stage.
prefixes and deeply, a LO: to compare and contrast the points of view of two characters. order Inference- thoughts and feelings role on the wall how David is
?n:i::;g)lfgy . | ranee of texts LO: to debate different points of view of characters in a story. acting and how he is feeling and the difference between the two.
nd etymology), ffom a LO: to draw information about characters from different parts of the Complicati Identify David and Tucky’s point of view about the German airman.
as listed diverse group of | oyt to infer meaning. ons Compare and contrast David and Tucky’s point of view with Mr
in English appe authors. LO: to retrieve information from non-fiction sources. Reynolds.
":o‘ﬁ—r’;i:jt;‘l’;:d To encourage resolved Debate the points of view as a class and see whether any opinions
and children to share change.
to understand opinions Reading focus lessons (weekly) Feelings Find evidence in book using post it notes from different chapters
the meaning of | and thoughts * 2c- summarise main ideas from more than one paragraph and parts of the text to explain what they know about a character.
new words that | about what they * 2bretrieve and record information Attitudes E.g. Mr Reynolds is caring- page ... where it says.... And page ...
they meet. read. + 2d make inferences from the text / explain and justify inferences where it says .....
Reading - . with evidence from the text Chronology Retrieve information- children to research World War Two- time
comprehensio TO'teaCh children | « 2fidentify / explain how information / narrative content is related period from Friend or Foe (children to choose their research area
n to interrogate and contributes to meaning as a whole Passage e.g. evacuation, battles, air raid shelters etc) Children to research
Maintain and challenge «  2h make comparisons within the text their chosen areas using non fiction sources and note take the
positive attitud | What they read. Evaluate information.

es to

reading and an
understanding
of what they
read.

Our children
are primarily
taught to read,
then to read
to learn.

Reading focus lessons- to focus on different domains from the list
within a series of different questions.
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NC Key Key Competencies Key Key Activities
PoS Concepts Vocabulary
Writing | To promote LO: to ask questions about a book and Inference Get to know book- Ask questions, study blurb, make predictions
anseri | - lifelonglove | make predictions. Inferences- focus on when David is being evacuated at the start of
ption of writing. LO: to draw inferences about how a chronology the book. How do we know how he is feeling. E.g. when he
Spellings | 1o encourage ¢ character feels from.th(.alr actions. chronological doesn’t eat the apple- n(?rvous. _
trategies. | | idren to World book day activities Chronology- Order the pictures of events in the book and make
Handwrit | Write successful | LO: to outline the chronology of events in a | order notes about what happens at each stage.
ing strate | lyinarangeof | story. inference Summarise- Make a visual representation of each chapter (each
gies. genres and LO: to summarise the events in a chapter table to have a different section/chapter) summarise in
Usedicti | styles. using more than one paragraph. points of view paragraphs.
onariesa LO: to use inference to determine a Inference- thoughts and feelings role on the wall how David is
nd To encourage ¢ ' ) higher order : sNts : & :
thesauru | hildren to character’s thoughts and feelings. acting and how he is feeling and the difference between the two.
S. share opinions | LO: to identify specific genre features of an | questions Genre features- annotate features of an informal letter

and thoughtsa | informal letter. summarise Informal letter- children to show understanding of character

bout . LO: to apply inference and my inference through a letter from David/Tucky to their parents.
Writing ¢ what they write understanding of character to my own summary Identify David and Tucky’s point of view about the German
ompositi writing. Infer airman.
?E.'n To teach childre | Assessed piece- informal letter. Compare and contrast David and Tucky’s point of view with Mr
Draftand | ntointerrogate | LO: to identify a character’s point of view. Genre Reynolds.
write and challenge LO: to compare and contrast the points of Debate the points of view as a class and see whether any opinions
Editand | what they view of two characters. change.
evaluate. and others

have written.

LO: to debate different points of view of
characters in a story.

LO: to draw information about characters
from different parts of the text to infer
meaning.

Find evidence in book using post it notes from different chapters
and parts of the text to explain what they know about a character.
E.g. Mr Reynolds is caring- page ... where it says.... And page ...
where it says .....




NC PoS Key Key Competencies Key Key Activities

Concepts Vocabulary
‘:‘:::‘i:cii;tion Topromote | LO: to identify the genre features of anon | Genre Features- identify the features of non
Spelling strategie ofwritingg_ chronological report. chronological reports specific to the genre.
s. Non

Handwriting strat
egies.

Use dictionaries
and thesaurus.

Writing composi
tion-

Plan

Draft and write
Edit and
evaluate

Writing —
vocabulary, gra
mmar

and punctuation

Variety

of grammar feat
ures.

Include a range
of punctuation d
evices effectively

To encourage ch
ildren to

write successfull
y in a range of
genres and
styles.

To encourage chi
Idren to

share opinions a
nd thoughts abo
ut

what they write.

To teach children
to interrogate a
nd challenge wh
at they

and others

have written.

LO: to identify techniques used to engage a
reader in a non chronological report.

LO: to retrieve information from non-fiction
sources.

LO: to plan paragraphs around a theme.

LO: to write in a given style successfully
(non chronological report)- Assessed piece

LO: to suggest improvements to my own
and others’ writing.

chronological
Chronological
Retrieve
Annotate
Techniques
Features

Theme

Techniques- which techniques are used to
engage in a non chronological report, annotate
and label existing examples.

Retrieve information- children to research
World War Two- time period from Friend or Foe
(children to choose their research area e.g.
evacuation, battles, air raid shelters etc)
Children to research their chosen areas using
non fiction sources and note take the
information.

Paragraphs- children to plan their paragraphs
based around the facts that they have gained
from their research.

Non chronological report- children to write their
non chronological report using their paragraph
plan and facts from previous lesson.

Editing- children to edit and improve their
reports and peer assess others.

Children to write their new draft with
improvements.




NC PoS Key Key Competencies Key Key Activities
Concepts Vocabulary

""viar:i:‘ega‘ding ::azzggf°tea"fe'°“g et | LO: to use inference to explain a | contrast Listen to the abridgements of the wind in the

’ : - willows on https://www.bbc.co.uk/teach/school-
Applytheir To encourage chren torad character’s point of view. Compare radio/english-ks2-the-wind-in-the-willows-
BroWINg KNOWIEde | of texts from a diverse group LO: to compare and Language index/znngf4j Read the episode summaries and discuss who
prefixes ' of authors. contrast the points of view of the main characters are and what questions we have.
?nd SU;ﬁTe y | Toencourage chilc;rehn o two characters Formal Discuss what we know about the story from the
morphology an share opinions and thoughts . .

. . first chapter, who do we learn about and what do
logy), bout what th d. . . . )

§§yﬂ2t23gy’ Toteach children LO: to debate different points of Points of view we discover? Record questions on working wall and

in English appendix
1, both to read
aloud and

to understand
the meaning of
new words that
they meet.
Reading -
comprehension
Maintain

positive attitudes
to reading and an
understanding of
what they read.

to interrogate and challenge
what they read.

Our children are primarily
taught to read, then to read
to learn.

view of characters in a story.
LO: to draw information about
characters from different parts
of the text to infer meaning.
LO: to recognise ways in which
writers present issues

and points of view in fiction.
LO: to explain how language

is used for effect in formal
writing.

Inference

Issues

in thought bubble in books. Develop higher

order questioning using question stems.

Make a ‘what do we know’ grid about the characters so far
in the book. What do we know about techniques used by
the author?

Compare and contrast the point of view of badger vs toad.
Debate their points of view and why they feel like this.
Choose a judge to decide Toad'’s fate.

Issues- children to set up a court room scenario about Toad
being arrested. Some children to be given Toad and some
given other characters to be in role in court.
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NC PoS Key Concepts Key Competencies Key Key Activities
Vocabulary
Rea?c!ing | can read aloud with the | 1. Listen to the abridgements of the wind in the willows
Writing _ appropriate intonation, tf_Jne_and . . analyse on https://www.bbc.co.uk/teach/school-
aD;Zrﬂz‘t'esnpi:k'”g "Io'un:e ththat t(';e meaning Is LO: to use inference to expla INa debate radio/english-ks2-the-wind-in-the-willows-
. Clear 1or the reader. . . . .
I can discuss complex narrative character’s pOint of view. _Lg_lln'dex znngfaj Read _the episode summaries and
plots e.g. identifying problems or chronology discuss who the main characters are and what

complications and how they are
resolved. | can summarise the
main ideas drawn from more than
one paragraph.

| can recognise different points of
view e.g. characters in fiction and
the author in non-fiction. | can
discuss moods, feelings and
attitudes using inference. | can
draw information from different
parts of the text to infer meaning. |
can talk about the author's
techniques for describing
characters, settings and actions. |
can participate in discussions
about books, building my own and
others' ideas and challenging views
courteously. | know and use the 'l
before e' rule following a c.In
narrative, | can shape a story using
paragraphs to show shifts in time,
place and action.| can use devices
to engage the reader - e.g.
repetition for effect, rhetorical
question, etc.

| can use expanded noun phrases
to convey relevant information
concisely.

LO: to compare and contrast the
points of view of two characters.
LO: to debate different points of
view of characters in a story.

LO: to draw information about
characters from different parts of
the text to infer meaning.

LO: to recognise ways in which
writers present issues and points of
view in fiction.

Assessed piece- Character
description

chronological
order
inference
points of view
higher order
questions
summarise
summary

infer

guestions we have.

2.  Discuss what we know about the story from the first
chapter, who do we learn about and what do we
discover? Record questions on working wall and in
thought bubble in books. Develop higher order
questioning using question stems.

3. Make a ‘what do we know’ grid about the characters
so far in the book. What do we know about
techniques used by the author?

4.  Write a diary entry from the point of view of the
main character, using information from the text to
support this. Write a diary entry as Toad explaining
how he feels about the day he saw the motorcar for
the first time or mole about how he feels when he
saw the world outside his house for the first time.

5.  Create a character description of Toad, including a
wanted poster for him stealing the car. Use vivid
vocabulary to describe his personality and his crimes.

6. Compare and contrast the point of view of badger vs
toad. Debate their points of view and why they feel
like this. Choose a judge to decide Toad’s fate.

7.  Issues- children to set up a court room scenario
about Toad being arrested. Some children to be given
Toad and some given other characters to be in role in
court.
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https://www.bbc.co.uk/teach/school-radio/english-ks2-the-wind-in-the-willows-index/znngf4j
https://www.bbc.co.uk/teach/school-radio/english-ks2-the-wind-in-the-willows-index/znngf4j

NC PoS Key Concepts Key Competencies Key Key Activities
Vocabulary
Reading | can read aloud with the |
;Vr;'f:;g speaking Zﬁsr\?ﬁﬂﬂz ;’;tfﬁjfl‘;‘; L0 to generate effective vocabulary to create vivid images anayyse 1. Immerse in setting descriptions about
and listening. ;‘;23:':‘8 is clear for the LO: to plan an effective setting description debate forests and woodlands. Re-read the
I can discuss complex LO: to apply effective vocabulary to create mood in a chronology section of the book about the wild wood

narrative plots e.g. identifying
problems or complications
and how they are resolved. |
can summarise the main ideas
drawn from more than one
paragraph.

| can recognise different
points of view e.g. characters
in fiction and the author in
non-fiction. | can discuss
moods, feelings and attitudes
using inference. | can draw
information from different
parts of the text to infer
meaning. | can talk about the
author's techniques for
describing characters, settings
and actions. | can participate
in discussions about books,
building my own and others'
ideas and challenging views
courteously. | know and use
the 'l before e’ rule following
a c.In narrative, | can shape a
story using paragraphs to
show shifts in time, place and
action.| can use devices to
engage the reader - e.g.
repetition for effect,
rhetorical question, etc.

| can use expanded noun
phrases to convey relevant
information concisely.

setting description

LO: to edit and evaluate my punctuation, vocabulary and
spelling.

Assessed piece: Narrative chapter (section of story with
setting description from earlier in week)

LO: to understand how the structure and presentation of
newspaper articles link to the meaning.

LO: to analyse how language is used for effect in
newspaper articles.

LO: to identify how reported and direct speech are used in
newspapers.

LO: to write in a given style successfully (newspaper)
Assessed piece: Newspaper article.

LO: to edit and improve my writing, making changes to
vocabulary, grammar and punctuation.

chronological
order
inference
points of view
higher order
guestions
summarise
summary

infer

and highlight key information and how
vivid images are presented.

2. Children to watch videos and use
figurative language to describe the wild
woods in their own setting description.

3. Assessed piece- children to write their
own chapter of Wind in the willows for
when the characters get lost in the woods
and include their setting description from
this week.

4. Newspapers- children to analyse
newspapers, their features and purpose.
They will then write a newspaper article
about the day that Toad gets arrested for
stealing the car and then goes missing.




Word

| can use connectives, within a
paragraph, to link the sentences - e.g. in
addition, finally, therefore. Within
paragraphs, | can sustain and develop
my ideas around a topic sentence.

| can use a thesaurus independently to
choose words for deliberate effect.

My vocabulary choices are more
thoughtful and enhance meaning

LO: to plan how to organise my ideas
into balanced paragraphs, linked by
connective phrases.

LO: to edit and improve my writing,
linking back to the original criteria.

Cross curricular- formal letter in
Geography lessons.

Cross curricular- Cooking
instructional writing —write up
recipes.

NC PoS Key Concepts Key Competencies Key Key Activities
Vocabulary
| can use devices to engage the reader - | LO: to explain how language is used Persuasion 1. Children are to analyse persuasive
e.g. repetition for effect, rhetorical for effect in formal writing. Persuasive texts e.g. adverts, letters
Purpose guestion, etc Devices o ’ I
= . competitions etc and identify the
LO: to analyse a range of persuasive Structure
L . : s ) key features and language used.
| can write in a given style successfully. devices within a text. Bias
Organisation Opinion They are then to focus on thg
| can manipulate sentence structures for | LO: to make improvements to a Balanced vocabulary used in a persuasive text.
effect, to suit the purpose. persuasive text, including devices to | Criteria Children to analyse the effectiveness
engage the reader. Engage of a persuasive letter and make

Organisation

improvements to the vocabulary and
structure using what they have
learnt previously.

2. Children to plan their own
persuasive text trying to persuade
Toad to change his ways. Children to
use the knowledge from what makes
an effective letter and then include
paragraphs, correct tense and
persuasive devices in their letter.




NC Key Concepts | Key Competencies Key Key Activities
PoS Vocabulary
Reading | can read aloud with the SPAG: To spell words with the letter string —ough Action 1.  Plan own version of The Wind in the Willows.
\é"”t'”g 2szr\‘/’c’)’|:fnt: 'Src‘)t;:‘:tt't‘r’]'; tone To know and use the | before e rule except after c Children can change the characters or the plot or
rama- 0 . . .
speaking meaning is clear for the reader. | LO: t0 use colons and semi colons when making lists Narrative setting.
and I can discuss complex narrative 2.  Dialogue- start with two illustrations from the book
e lots e.g. identifyi bl . e - . . . . .
listening. zr°ctzri§“éafi':r:sy'a”ngdF;‘rgw f:; LO: to plan a story using paragraphs to show shifts in time, place and | description anj W”t%V(V;aT is ha)pp;rdlng (alitlonb) ?:’:jd \r/]\'.hat is
are resolved. | can summarise action . €ing sal lalogue) children then builad this
the main ideas drawn from Dialogue together to create a scene which conveys character.

more than one paragraph.

| can recognise different points
of view e.g. characters in fiction
and the author in non-fiction. |
can discuss moods, feelings and
attitudes using inference. | can
draw information from
different parts of the text to
infer meaning. | can talk about
the author's techniques for
describing characters, settings
and actions. | can participate in
discussions about books,
building my own and others'
ideas and challenging views
courteously. | know and use the
'I before e' rule following a c.In
narrative, | can shape a story
using paragraphs to show shifts
in time, place and action.l can
use devices to engage the
reader - e.g. repetition for
effect, rhetorical question, etc.
| can use expanded noun
phrases to convey relevant
information concisely.

LO: to use connectives within a paragraph to link sentences
LO: to blend dialogue with action and description to convey
character to move the story forward

LO: to ensure that vocabulary choices are more thoughtful and
enhance meaning

Assessed piece: Narrative chapter

Reading domain lesson
2 weeks

LO: to understand how the structure and presentation of newspaper
articles link to the meaning.

LO: to analyse how language is used for effect in newspaper articles.
LO: to identify how reported and direct speech are used in
newspapers.

LO: to sustain and develop my ideas around a topic sentence

LO: to write in a given style successfully (newspaper)

Assessed piece: Newspaper article.

LO: to edit and improve my writing, making changes to vocabulary,
grammar and punctuation.

1 week

Connectives
Structure
Reported

Direct

3.  Use connectives to link sentences within a
paragraph using more complex connectives.

4.  Assessed piece- children to write their own chapter
of Wind in the willows for when the characters get
lost in the woods and include their setting
description from this week using thoughtful
vocabulary. Add setting description from sul and
character description.

5.  Newspapers- children to analyse newspapers, their
features and purpose. They will then write a
newspaper article about the day that Toad gets
arrested for stealing the car and then goes missing.

6. Childrento include the features that they have
learnt earlier in the unit about the features of
newspapers.

7. Reported and direct speech- children to gather
reported and direct speech from 'key witnesses'
who are there when Toad is arrested.

8.  Edit and improve newspaper article to include
changes to grammar, vocabulary and punctuation.



NC Key Concepts Key Competencies Key Key Activities
PoS Vocabulary
Readi | can read aloud with the . H H H . HAe H
. et miomation tone | L0 TO @entlfy the features of a given style Playscript !DIaysFrlpt look at examples playscripts a'n'd
Writin | and volume so that the (playscript) , identify the features that are genre specific.
g meaning is clear for the . Manlpulat . .
Dram | reader. LO: to manipulate sentence structures for effect to Look at some examples and identify where the
| di | . . .
> namative piots o8, entitying | SUIt the purpose (playscript) plan and draft e sentence structures vary. Write some example
Speaki icati - - . .
ng | broplemser complicarons | Assessed piece: Playscript. Structure sentences in this format.
;’i;‘t‘im can summarise the main | LO: to edit for spelling, comma, punctuation and Intonation Children to write their own version of The Wind
ldeas drawn Trom more than
ng. one paragraph. grammar errors and suggest improvements to my in the Willows as a playscript using the genre
| can recognise different - EXpI’GSSiOI’\ . .
points of view e.g. characters | OWN and others writing. features from earlier in the week.
in fiction and the author in LO t f | . t th t . t t . Edt th . | . tt k . t
APl : to perform a playscript with correct intonation Expressive it their playscript to make improvements.
moods, feelings and attitudes H H
e eromees 1 o o and expression. Figurative Perform playscript (on playground stage weather

information from different
parts of the text to infer
meaning. | can talk about the
author's techniques for
describing characters,
settings and actions. | can
participate in discussions
about books, building my
own and others' ideas and
challenging views
courteously. | know and use
the 'l before e' rule following
a c.In narrative, | can shape a
story using paragraphs to
show shifts in time, place and
action.l can use devices to
engage the reader - e.g.
repetition for effect,
rhetorical question, etc.

| can use expanded noun
phrases to convey relevant
information concisely.

Reading lesson.
1 week

LO: to identify and comment on expressive,
figurative and descriptive language to create effect
in poetry and prose

LO: to identify and describe the style of individual
writers and poets

LO: to plan and write in a given style successfully
(poetry)

Assessed piece: Poetry

1 week

Reading lesson.

dependant)

Poetry- look at some narrative poems and
identify the figurative language examples.
Focus on the work of two poets and compare
their style, how do you know that it is the work
of that particular poet, what is their individual
style?

Plan and write their own poem based on their
choice of topic using the features from this
week.




NC PoS Key Key Competencies Key Key Activities
Concepts Vocabulary
vordreading | ieenzioveor | LO: to participate in Culture | 1. Children to write their own book review about their
reading. . . . . .
Aol their T discussion about books, Inference favourite book and then share this with the rest of the
Wi W ovencourage . . . . . .
grouing knowleds g e building my own and others . ctz)lasito Zha:qe their opinions and debate what is the best
ix . na w .
asies | mesee | ideas (debate) oDk and Way. |
(morphologyand | from a LO: t derstand that texts | Genre Culture- Wind in the willows- compare 1908 (when
etymOIOgy)/ diverse group of . 0 un ers an a eX S o o . 1 . . . . . .
as lsted authors. fl he ti d cul " first published) with today's life how is it similar/different
) . . SpeciTic . . 1
'1”%5;’3—“‘1'* To encourage -re ecjc the time an Cu. ture P and how does this affect the storyline e.g. Toad's
;I,ouddand d e coshare 11N which they were written | participat obsession with new motor cars would not be relevant in
themeanngof | oot | LO: to draw information o today's society.
e | e wieen | @bOUL characters _ Inference- post it note evidence across the book to back
ing — o interrogate . meanin . . .
o e ension | macaiege | from different parts of the & up inferences. Use different parts of the text to back this
Maintain what they read.

positive attitudes
to reading and an
understanding of
what they read.

Our children
are primarily
taught to read,
then to read
to learn.

text to infer meaning.

LO: to recognise ways in
which writers present issues
and points of view in fiction
and non-fiction.

LO: to identify genre
specific phrases.

up. E.g. The animal's despair of Toad's behaviour (page ?
And ? Where it states ?)

Look for key issues within the book e.g. Toad's obsession,
Toad's arrest, Toad's escape. How does the writer present
these issues, which side is he on and how do you know?
Identify genre specific phrases in the non-chronological
reports about moles, toads, rats and badgers. How do you
know they are subject specific and how do you know?



https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/239784/English_Appendix_1_-_Spelling.pdf
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/239784/English_Appendix_1_-_Spelling.pdf
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NC PoS Key Concepts Key Competencies Key Key Activities

Vocabulary
To mainkain Posthve akhiludes bo reodmg P lh I _ D d LO: T can oppla my reading skills fo ask and answer literal queshuns aboul a bext. Genre Suagested aclivilies:
and an underskundmg of what H)eg read a wa!’i €coae LO: T can locale evidence in a lext o answer inperence queshvﬂs Quick Fix Year 6 baok fo wark on Likeral and in ference d»fferenhohon fo begm Chn bo d»shnguish belween queshon shems and bighlighf these within given queshons
bH: canhnumg fo read and discuss an PaHmwa 2 _ LO:Tcan hﬂpa”’lesise what has happened from what is stated and implied Narrahve and thase H'»eg generole themselves. Make use of concreate Lnformohon avallable in the lext o then creake queshons for others and then extend lo look of WHY
Lrl»creasmglg wltde ronje of pchot piefrH, 3 LO I can GPP"H knowledge LO ask and answer Meml queshons abou[. o [.ext Decode Eueshlons undlhoLw H‘»eg c:l: lo;olle k:g informuhon to use as evidence in PEE lgpe answers.
[’e:izozzn prfion end regerence bocks or Comprehend PGHIWGH 3 LO:Tcan aPPly PEE (Point, Evidence, Explam) fo SuPPorL Predtchcns and Retrieval oSFcppera it Jashe Sl o eIk

Idenhfﬂlng and dlscussmg H)emes Uﬂd
CUHVCDITLOHS in Uﬂd across a WLdE ronge

Of wrthng

ASl(lﬂg queshons EO merove H\etr
underslonding

drowmg Lnferences SUCh as Lnferrmg
CI’HJV"J(’JLCV'Sv feel‘mgs, kugl\ls Oﬂd mohves
from Hmebr DCliOHS, Oﬂd Jusli}‘ﬂing

in}‘erences WLH) edeence

Predichng what ngM huppen from delails
staked and LmPlLed

summarising the main ideas drawn from
more than | Parugroph, Ldenhfﬁlng keH
delails thak suPParE the main ideas

To discuss and evaluate how authors use
language, lncludlng pgumhve Lunguuge;

conslderlng the meocl an the reader

To relrieve, record and Preserﬁ

informuﬁun from non—pclion

DCLGCL

PGHIWOH 4 - Language
PGHIWGH 5 - Respond
PGH'lWOH 6 -

Reader

_jushfﬂ my inferences.

LO:Tcan j“Sth my inJ:erences from a characlers J:eellngs, kughks and
molives from their achions using suppcrhng evidence.

L.O: T can delect examples of liferal and inJ:erenHal intention within o LexL and
exPloin the diﬂ:erence bebween them

LO: I can debale and evaluale how the authors’ use of language impacks on
the reader

LO: T can aPPly my knowledge of PceLrH bo answer queshcns in more ccmplex
poems.

L.O: T can seleck suilable evidence lo compose delailed answers fouow'mg PEE
about o narrakive text

L.O: T can deduce and infer how a characler is J:eel‘mg about a characler.
LO: T con creale Predichcns using evidence from the Fext bo \jushfg my
decisions.

LO: T can compare and conlrast an authors use of languoge used lo
describe characlers

LO:Tcan compare and conlrast how characlers are feeling using evidence
from the bext.

L.O: T can use and upply PEE (Point, Evidence, Exploin) senkences lo suPPort

my inferences.

AHOIHSC

EVG[UOLC

Author
Character
Literal
Inference

J usHJ:H

Inkraduce fext for huLf ferm in classes = Roo_FloPPers. Read Blurb and chn can re-creake their own fronf—Puge Jushﬁing reasons as ko wbH H)eH have drawn cerbain
H‘nngs. Predichive skills and discussion starter.

Quick Fix bext achvilies- whole class reodmg with class — oplionol. Could comple}e J:Lrsf fuu week with class.

Suggesked achivilies:

Idenh_pcohon of likeral & in ference pomfs within bexts.

Use of Quick Fix Year 6 baok malerial to intraduce and teach likeral and in ference lechnlques. Dlﬂ:erenhote as needed using more advanced queshomng and outcome
using resource.

Suggesfed achivilies include:

Role on the wall

Hol seohng

Q&A pruchse linked to 2 & 3 mark SATs sEHle queshons.

Guided Reudmg slots:

Suggesled ochLlH

Quick Fix Year 6 baok page 38-39

Monlmorencg

Sludgmg how SophLe/ Charles/ Miss Elliolt are Porlroged bH use of Lunguuge. Can chn make comparisons belween them and pnd evidence bo JustH views. Wrillen
answers to be modelled and Pruclised. Table tasks mcludmg quolohons from the book o I3 whal has been said and whal we in _Fer/ implbed.

Lool{mg ab imagery used and Persompcohan uslng examples from the chup}er.

The Eagle tedt

Poge 30 Reoding Explorers

Chap&er kand5 queshans available

More advanced 3 mark s&gle quesﬁons con be used to belp Plon/ struchure SATs slHle answers using evidence eHechvelH.

Chn comple}e one of relevance fask and note ma[(ing for their wrihng. Focus ko be upon what Saphle thinks of Charles- use fo nominate him in Plannmg — see
wrilmg fask.

Chapler 6
Jot H\ough% about descriphons of the train stabion and what it would be like there. How does the author sek the scene? What effeclive lechniques and vocubu\urg have

been used?
SUPPOFE queshon sfem sheels where necessurH. CLOZG UCHVLHGS lO PFOMPE dlSCuSSLOH ochvihes ond begin senlences. PEE slruclure exomples lO mogpie oncl model

examptes of extended 3 mark responses.
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NC PoS Key Concepts Key Competencies Key Key Activities

Vocabulary
To mainkain Posthve akhiludes bo reodmg P lh I _ D d LO: T can oppla my reading skills fo ask and answer literal queshuns aboul a bext. Genre Suagested aclivilies:
and an underskundmg of what H)eg read a wa!’i €coae LO: T can locale evidence in a lext o answer inperence queshvﬂs Quick Fix Year 6 baok fo wark on Likeral and in ference d»fferenhohon fo begm Chn bo d»shnguish belween queshon shems and bighlighf these within given queshons
bH: canhnumg fo read and discuss an PaHmwa 2 _ LO:Tcan hﬂpa”’lesise what has happened from what is stated and implied Nurruhve and thase H'»eg generole themselves. Make use of concreate Lnformohon avallable in the lext o then creake queshons for others and then extend lo look of WHY
Lrl»creasmglg wltde ronje of pchot piefrH, 3 LO I can GPP"H knowledge LO ask and answer Meml queshons abou[. o [.ext Decode Eueshlons undlhoLw H‘»eg c:l: lo;olle k:g informuhon to use as evidence in PEE lgpe answers.
[’e:izozzn prfion end regerence bocks or Comprehend PGHIWGH 3 LO:Tcan aPPly PEE (Point, Evidence, Explam) fo SuPPorL Predtchcns and Rebrieval oSFcppera it Jashe Sl o eIk

Idenhfﬂlng and dlscussmg H)emes Uﬂd
CUHVCDITLOHS in Uﬂd across a WLdE ronge

Of wrthng

ASl(lﬂg queshons EO merove H\etr
underslonding

drowmg Lnferences SUCh as Lnferrmg
CI’HJV"J(’JLCV'Sv feel‘mgs, kugl\ls Oﬂd mohves
from Hmebr DCliOHS, Oﬂd Jusli}‘ﬂing

in}‘erences WLH) edeence

Predichng what ngM huppen from delails
staked and LmPlLed

summarising the main ideas drawn from
more than | Parugroph, Ldenhfﬁlng keH
delails thak suPParE the main ideas

To discuss and evaluate how authors use
language, lncludlng pgumhve Lunguuge;

conslderlng the meocl an the reader

To relrieve, record and Preserﬁ

informuﬁun from non—pclion

DCLGCL

PGHIWOH 4 - Language
PGHIWGH 5 - Respond
PGH'lWOH 6 -

Reader

_jushfﬂ my inferences.

LO:Tcan j“Sth my inJ:erences from a characlers J:eellngs, kughks and
molives from their achions using suppcrhng evidence.

L.O: T can delect examples of liferal and inJ:erenHal intention within o LexL and
exPloin the diﬂ:erence bebween them

LO: I can debale and evaluale how the authors’ use of language impacks on
the reader

LO: T can aPPly my knowledge of PceLrH bo answer queshcns in more ccmplex
poems.

L.O: T can seleck suilable evidence lo compose delailed answers fouow'mg PEE
about o narrakive text

L.O: T can deduce and infer how a characler is J:eel‘mg about a characler.
LO: T con creale Predichcns using evidence from the Fext bo \jushfg my
decisions.

LO: T can compare and conlrast an authors use of languoge used lo
describe characlers

LO:Tcan compare and conlrast how characlers are feeling using evidence
from the bext.

L.O: T can use and upply PEE (Point, Evidence, Exploin) senkences lo suPPort

my inferences.

AHOIHSC

EVG[UOLC

Author
Characher
Literal

Inference

J usl'ifﬂ

Inkraduce fext for huLf ferm in classes = Roo_FloPPers. Read Blurb and chn can re-creake their own fronf—Puge Jushﬁing reasons as ko wbH H)eH have drawn cerbain
H\ings. Predichive skills and discussion starter.

Quick Fix bext achvilies- whole class reodmg with class — oplionol. Could comple}e J:Lrsf fuu week with class.

Suggesked achivilies:

Idenh_pcohon of likeral & in ference pomfs within bexts.

Use of Quick Fix Year 6 baok malerial to intraduce and teach likeral and in ference lechnlques. Dlﬂ:erenhote as needed using more advanced queshomng and outcome
using resource.

Suggesfed achivilies include:

Role on the wall

Hol seohng

Q&A pruchse linked to 2 & 3 mark SATs sEHle queshons.

Guided Reudmg slots:

Suggesled ochLlH

Quick Fix Year 6 baok page 38-39

Montmarenc

Sludgmg how SophLe/ Charles/ Miss Elliolt are Porlroged bH use of Lunguuge. Can chn make comparisons belween them and pnd evidence bo JustH views. Wrillen
answers to be modelled and Pruclised. Table tasks mcludmg quolohons from the book o I3 whal has been said and whal we in _Fer/ implbed.

Lool{mg ab imagery used and Persompcohan uslng examples from the chup}er.

The Eagle tedt

Poge 30 Reoding Explorers

Chap&er kand5 queshans available

More advanced 3 mark s&gle quesﬁons con be used to belp Plon/ struchure SATs slHle answers using evidence eHechvelH.

Chn comple}e one of relevance fask and note ma[(ing for their wrihng. Focus ko be upon what Saphle thinks of Charles- use fo nominate him in Plannmg — see
wrilmg fask.

Chapler 6
Jot H\ough% about descriphons of the train stabion and what it would be like there. How does the author sek the scene? What effeclive lechniques and vocubu\urg have

been used?
SUPPOFE queshon sfem sheels where necessurH. CLOZG UCHVLHGS lO PFOMPE dlSCuSSLOH ochvihes ond begin senlences. PEE slruclure exomples lO mogpie oncl model

examptes of extended 3 mark responses.




NC PoS Keg Concepls Keg Compelencies Key Keg
Vocabularg
Aclivilies
mainkain Posi|;ive altitudes to For children o be POHIWQH | - Decode Genre /\chvilg | — Prediclions Pupils given image of the 'Plo,gue doclor to 9enerale own hﬂpolhesis of who it is, whH HweH may be dressed like H\eg are,
read'mg and an undersl:anding of immersed in reoding and PGHIWOB 2 _ Comprehen d POHLWQH 3 _ Narralive what Period in hisfcrH H'ICH are from. Pupils read and discuss the Greak Plague' extract, summarising the main ideas from the fext. Pupils then
what H’;eg read bg: conhnuing fo able lo relale lo D t t Decode annctate the kext, highlighhng any struchures or feo}ures that give o clue o its genre. Provide model hHPoH\esis for LA to edit and add their own
read and discuss an increasingl erec Relrieval evidence fo.
9y characlers, evenls and P Hl 4 |_

wide range of ficl’ion, Poekrg, laces For chil dren lo @ wag - anguage Analgse Acl'wilg 2 -In ference Children to recap the fea}ures of in ference queshons and the PEE skills needed to answer in ference based comprehension
PlaHs, non- ficl:ion and re perence P h d the k POHLWOH 5 - Respond Evaluate queshons in delail. Read and discuss, 'Plague remedies’ highlighhﬂg any in formahon with a Parlner that can help Pupils in er lhoughls or feel'mgs.
books or Fextbaoks comprenend *he ey Pathway 6 — Author Pupils ko analyse the text. Then children o complete in perence based questions on the exbract using PEE echnique. Discuss model and then complete

concepls behmd Hw }eX}' Reader Characler 3 mark in ference ccmprehension queshons. supporhng answers with as much detail and evidence as Possibl& Mark scheme provided for chn bo sel -
idenki rying and discussing themes Literal assess their answers and see where improvements/ marks can be made/ given.

£409 g The Greak Pl P g

and conventions in and across a Children have an M o In ference Achvi}g 3 - Lileral - recap the feoiures of liferal queshons, as well as the skill and I:echniques needed to answer them accuralelg. Focus on |<e3
wide range of wrihng underslondiug o f whol‘ LO I con C ey Hle main ‘deas J:rom more Hw’n one Evidence words thal these queshon LHPes begln with and techniques fo underline keg words. Recap text | in ‘The Great Plague ' bcol(leL mode“ing how to

the author intends and PGFGQFQPh- Tdenk Y highllghk signi. ficanl in J:ormahon and l(eg words. Pupils fo independenHH analgse and O’PPIH reading skills ko complete literal queshans 53 using
asl(ing queshons fo lmprove their whg }he ou[hor hos LO I can 9enero,l'e an 'mJ:erences bH inJ:erring J.”rom whal is Explanahon sklmmlng/scanning skills to flnd answers within @ non- J:ichon fext.
underskondlng chcsen SPeci fic longuoge state d an d impli e d Descriphon Achvilg b— Reading class reader text — Roo ﬁoppers bg Katherine Rundell. Use Post if-noles for Pupils fo J'olr down new vocabularg and chn answer
drawlng in ferences such as _ whal is the author |_ O I k . k |: ) . |: In formal leter a collechion o ¥ liferal and in ference queshons about the chaPLer. PEE shructure modelled and encouraged for their answers.
in J:erring charackers feelings, implging |_O I o r:swlers ol.qu,es ons i non—{ ¢ Lin l Achvilg 5 —Comprehend begln bH se&ing the scene — video inkroducion to London fown. Read and idenki Y literal Pcints in text 2 — Al the sign

U: 1 can answer litera ques ions in a non J:ic ion rex

kughls and molives from their
achons, and J’ush ﬂjing in ferences

with evidence

prediclring whal mlghL happen
from delails stated and implied
summarislng the main ideas
drawn from more than |
paragraph, idenki J-'ng keH details
thak supporl the main ideas

discuss and evaluate how authors
use language, 'mcluding J:igurahve
language, ccnsidering the lmpucL

on Hle reader

refrieve, record and Presenl

in formahon from non- fichon

Genre focus:
FOCUS upon LGXL ‘The

Greal Plague 1664-
1666

‘Plague Remedies
Ring a R‘mg o Roses'
poem.

Class bext:
‘Rooﬁopper)s bg
Katherine Rundell

LOI I can genera}e queshons LO improve unders}anding.

ROOFI'OPPCF l'exl
I_OI I can Predic} whal m03 happen J.‘I‘(Jm de}ails s}uted und

imPlied.

LO:- I can idenhﬂj l(eH characlers and Plo} of fext

LO: Tcan opplﬂ inference and deduchion skills based on implici}
infcrmahon drawn from the text.

LO: I can relrieve. record and Presenl’ informahon from ficl’ion

bext.

LO: I can evaluate a text (Poems) explaining the meaning behind
LO: I can compare and contrast within and across books

LO: I can idenl'im and discuss themes across o range of bext

LH PeS

of the sugared Plum,’ annofahng an image of London streets with keg scene se&ing J:acls from the bext. Analgse the image of the main characker
Hannah, annokahng the Pickure with in ferences as bo how she may be feeling on her way H\rough London in contrast with o J:Ler she meb her friend,
Jushi £y in ferences with evidence. Predict what will happen next in the slorg using delails stated within the text.

Achvilg 6 -In ference recap the fealures of in ference queshons and the PEE skills needed o answer in ference based ccmprehension queshons in
detail. Re-read and discuss ‘Al the sign of the sugared Plum', ' highlighhng any in formalrion with o porlner that can help Pupils in fer kughls or
feeling& Puplls fo applg in ference in perence based queshcns on the extrack using PEE lechnique. Discuss model and then complele 3 mark in perence
comprehensian queshons, supporhng answers with as much detail and evidence as Possible.

Achvi}g 1 - Lileral recap the J:eakures of literal clueshcns, as well as the skill and lechniques needed bo answer them accuratelg. Focus on keg
words thal these queshcn tgpes begin with and lechniques to underline keH words. Recap text 2 in The Great Plague ' bool(lek, mode”ing how ko
highllghk signl fican} in fcrmahon and l(eg words. Pupils fo independenHH applg skills bo complele literal queshons by using sl(imming/scanning skills bo
J:ind answers within a non- fichcn bext. Mark scheme used with chn lo see other Possible answers and }o edit/ imprcve their own where needed.
MRW& and idenhi Y the main themes in the finul bext — 'R'mg a Ring o Roses’. Annclate the poem — highlighhng and evaluahng
how each line possiblg refers and links to the Plague. Discuss vocabularg choices and meanings of words. Chrome book research — whal else can
you discover about this Popular pcem? Children to explain the theme o ¥ the text. Can Hmeg summarise what the purpose of this poem was and
inentions behind it? Chn compleke their answer in o “rose” kemplake.

Achvi}g 9q- Comprehend recap how to answer literal/in perence slgle comprehension lechniques. Paired Partner fask — how many hps can you
recall? Children ko upplg skills fo answer range of literal/in ference queshons based on the poem, giving reasons fo support answers. Mark scheme
used lo explain where marks are givenA Chn can review their learning bH idenki Hing whether the queshons are literal or in perence ales in per the

deeper meaning Oj,‘ H’w Poem - relale }0 H’te con}exl DJT when il' was wriHen.




NC PoS

KGH CODCGP[S

Keg Compelencies

KeH

peters Hill

/' Primary School

KeH

Vocabul . v Y
seapwieny Aclivities B
To maintain Posihve aHitudes to Palhwaﬂ I - Decade Genre Texk |
reading and an underskanding For chil dren l’o POH'MOH 2 - Camprehend PaH’twaH 3- Sl( / Pre-word work lask |. Chn ccmpleke synonym work fccusing on the language used in the lext. Chn read extract and highlight the kexL us'mg fext
m/ scan

of what Hleg read bH: conhnuing
fo read and discuss an
increasinglg wide range of
J:iclrion, Poelrg, plags, non- J:icltion

and reference l)OOI(S or |?€X|?b00l(5

Tdenki Hing and discussing
themes and conventions in and

across a wide range of wri|:in9

/\sl(ing queshons bo improve their
underskunding

druw'mg in ferences such as

in J:erring characters’ J:eelings,
H\oughls and molives from their
achions, and J'usl:i ﬂjing

in ferences with evidence

Predicl'mg what mighl happen
from delails stated and implied
summaris'mg the main ideas
drawn grom more than |
Poragroph, idenki fg'mg keg
details that support the main

ideas

To discuss and evaluate how
authors use language, including
figurahve language, considering

H\e impuck on Hw reader

TO relrieve, record and Presenf

in formahon from non- fichon

be immersed in
reading and able
fo relale to
characlers, evenls
and Pluces. For
children to
comprehend the

I(eH CODCCPI’S

behind the text.

Children have an
undershmding of
whal the author
intends and whg
the author has
chosen sPeciJ:ic

lang uage - Wll(ll'

is the author
implging

Resource:

Headstart Primarg
English Reading

comprehension }exl

Detect
PQH’IWOH 4 - Language
PQHIWQH 5 - Respond

POHWIGH 6

L.O: I can skim and scan a lext bo summarise a lext and
answer quesl"wns

LO: I can jush fy my in ferences with lext evidence

L.O: I can answer lileral and in ference clueslions aboul o
ficlicn bext

L.O: I can summarise the main ideas drawn from a bext
LO: I can explain the meaning of words in conlex

L.O: I can answer lest slgle queslions

LO: I can J:ind answers lo queshons in poems

L.O: I can use in ference and deduclion o answer queslions
L.O: T can relrieve and record in formolion Jrom non- J:iclion
LO: I can dis[inguish belween statemenls o {3 focl and

opinion

Reading '|ournol lasks:
- Wrile a leter lo the author Eeuing them whH you id or didn'} like

their book

- Wrilea summary of the fuvourite Purk of your storH and explain
WhH

- Pick a characler or bwo from the storﬂ and draw them.

- Creale a new opening Porogroph for you book

- Choose a page of the book and idenHJ:H all of the Punckuahen

and verb/ adJ’echves used

New guided reading groups based on reading dala oulcomes.
Individuals children < 2.4 progress bracker.
Groups with keH chn worl(mg 25-29 progress bracker.

deduce
Decode

Rebrieval
Analgse
Evaluate
Ji ushj:g
Evidence
Author
Character
Literal

InJ:erence

PEE

quesﬁons as o guide bo help them idenﬁfﬂ |<e5 words.

Sl(imming and scanning Lechniques modelled bg the teacher (PPTI). Literal queshons ccmpleked independenHU ond self marked. Enccuruge use
of highlighker pen bo idenHJ:H keH words from queshun in the text and vice versa.

Text 2: pg 47 Head start lext

Pre-word work task QI — SHnonHm work — follow'mg same format as previous bext. Chn compleke relrieval lask lo see whal the children
alreadg know about the vccabularﬂ included in the text. Chn order the main evenls in the Lexh creale sub-Headings fora given passage ond

summarise whal each seclion of the text includes in “Whals the Polnl?" fask. Chn answer the queshcns independenHH,

Text 3:

Pre-word task Check underskanding of the |<e5 vocabulara and chn locate the words within the text. Discuss the main Po'mls in the lext and
ccllecl:ivelg Prcduce o numbered J:low chark of the keH evenks and select a relevant quolro,lricn for each one to supporl. Chn wrile o summary of
the ext using < 5 words. Answer queshons independenHH and sel f—mark

Text &

Pre-word task fo discuss and explore sub‘]eck-specific vocabularﬂ used. Read the text (chn read inclepenclenHH), Idenhfﬂ similes used and have
chn hlghlighl them. Chn explore answer‘mg liferal quesl:ions highlighl‘ed bH the teacher in o g'wen lime to work on best I:echnictue. Then model

in ference sLHle fo recap slralegies used Previouslg and make them aware o ¥ the marks for each quesﬁon and the imporkance to the detail/
evidence used.

Text 5 w§vern Winber 2x sessions

Chn read the narralive bext and idenHJ:H any new vccabularﬂ. Give lime lo exPlore definihons of these words and use within the context. Model
expecfahons for SATs skﬂle quesﬁons with mulﬁple choice answers. Chn circle the correct answers and self—mark Provide limed condikions.
Tet 6

@Read the poem and have chn highlight/ annolake the feakures used. Rhelorical queshon, Punckuahon feakures, rhgming worcls, c{escrlpﬁve
language. Model answering best queshcns and struclure of 2/3 mark queshcns. Provide example of the mark scheme for chn lo see what is
required bo gain the marks.

Ted |

@ Chn read leough non-flchon bext and highlighk |<e5 language. Iclenhfg keH queshon words and skimming/ scanning the ext for the keH
in fcrmaﬁon needed lo answer the cluesﬁons.

Text8

Read leough LexL Pluts and New Horizons. Re—co,P the meaning of fcrma[ and inJ:ormal meaning, chn idenﬁfﬂ whether each slatement fulls
info. Extract 2 hlghlighf HlougH bext idenfifglng fac}s and upinions and complehng hick box chullenge with statements.




NC PoS

Keg CO"CGP[’S

Keg Compelencies

Keg
VOCO[)UIOFH

IV Pr'una[y SChOOl

KeH

Achvilies S

mainkain Posi|:’we altitudes to
reading and an underskanding of
whal HIGU read bg: conhnuing fo
read and discuss an increasinglg
wide range of fichon, Pce|:r5,

p[ags, non- J:icltion and re perence

l)OOI(S or lexﬂ)ooks

idenki inng and discussing themes
and conventions in and across o

wide range of wrlhng

asking queshcns fo imprcve their
underskunding

druw'mg in ferences such as

in J:erring characters’ J:eelings,
H\oughls and molives from their
achions, and J'usl:i Hing in ferences

with evidence

Predicking what mighk haPPen
from delails stated and implied
summaris'mg the main ideas
drawn grom more than |
Poragruph, idenki inng keH delails
that suppori the main ideas

discuss and evaluate how authors
use language, including figurahve
language, cansidering the imPacL

on H\e reader

relrieve, record und Presenl

in formahon from non- fichon

POHIWOH I - Decode
POHIWQH 2 - Comprehend
POHIWOH 3 -

Detect

POHIWOH 4- - Language
POHIWQH 5 - RGSPOH&
POHIWOH 6 -

Reader

Non-_ficl’ion focus

Rain and Shine & Pandas

LO: I can analgse and answer ctuesﬁons in non-J:icl'ion
LO: T can use delailed knowledge of bext lgpes to make
reasoned Predicl‘ions.

LO: T can answer likeral SATs queshons and understand

words in conkext

Space Tourism

LO: Tcan OPPIH my read‘mg skills bo answer literal queshons
in a non J:ichon bext

LO: T can QPPlH reading skills to ask and explain quesl‘ions bo
improve understanding.

LO: T can draw on inferences from what characters do and

say ,fo work out their l'houghl’s and feelings.

Whike Fang

LO: Ican applg inference and deduchion skills based on
implicif infcrmahon drawn from the text.

LO: I can rel:rieve, record and Presenl informahon from

fichon fext.

LO: T can evaluate o text explaining the meaning behind
LO: I can compare and conlrask within and across books

LO: I can idenhﬂj and discuss themes across range of bext

LH PeS

Genre
Narrakive
Decade
Relrieval
/‘\nalﬂse

EVO[UGLG

Author
Characler
Literal

Inference
Evidence

Idenhﬂj

Rain and Shine
Share the text with the class and discuss the theme/ Predichons aboul what it may be aboul.
Children to make Predicl‘ions about what the text may aboul. Children then to applg reacling skills to
skim and scan and Pull out main informal'ion and l(eg Parl‘s of the text. Children then to OPPlH

reading skills to share and discuss answers to each text lfgpe - non-ficl'ion (Weather report)

Space Tourism

Pupils given image of the 'Space Tourism to genero,l'e own hgpothesis of the theme of the bookleh.
Pupils read and discuss the firsl extract, summarising the main ideas from the text. Pupils then
annotale the text, highlighling any shruchures or _Fealures thak give a clue bo iks genre.

Children to recap the feo,l'ures of inference quesl‘ions and the PEE skills needed to answer inference
based comprehension quesl‘ions in delail. Pupils bo analgse the text. Then children to complel’e
'mJ:erence and literal based queshons on the extract us'mg PEE l'echnique. Discuss model and then
complete 3 mark inJ:erence comprehension queshons, supporhng answers with as much delail and
evidence as Possible. Pupils bo independenHH analgse and applg reo,ding skills to complele literal

queshons 53 using sl(imming/scanning skills o _Find answers within o non-fichon bext..

Whike Fang

Lesson | Read and idenhfg the main themes in the J:inal texts Make thoH';esis about what H‘»eH
may be about and the theme. Annolale the first fext — highlighhng and evaluahng how each
sechion relates o the theme. Discuss vocabularg choices and meanings of words. Recap how to
answer li}erul/inference stgle comprehension techniques. Paired Parfner fask — how many Hps can
you recall? Children o applg skills to answer range of lilerol/inference queshons based on the

Poem, giv‘mg reasons LO SUPPOFL answers.

Rooﬁ'oppers - guided reo,ding confinued
Reading class reader bext — Rooﬁoppers bg Kaltherine Rundell. Use post if-nates for Pupils bo J‘ok

down new VOCQbUlGI"H and queskions obout er Cl’IOPlTeI”. Queshon booklets ITO complete in WI’IO[G ClGSS

ERIC kime dai[g.



Text: Holes

NC POS KeH CO"CCPI'S Keg Compelencies Keg KeH
Vocobulorﬂ Aclivilies ER 5
ma'm}u'm positive altitudes tf’ Pal'hwaﬂ | = Decode Launch text — Choplers -5 Gem.e |_|_5 achvihes
re:T:E and a;;ndersténémg}of POHIWOH 2 - Comprehend POHlWCIH 3 - LI I_ l( t L cl bl b Hq b l( D d l( d t
:‘;(:1 an?;;:ussg;?:wl::i?n T Detect LO: To make reasoned Predicl‘ions using inJrerence skills NO,I’T‘O,hVG ook a J: ront cover an ur OJ: € Dook. Llscuss and make Pre iehons
wide range of fickon, pochry + Pothway 4 - Lanquage L2 Decode about what Hleg think the book is going bo be about, who the characlers are
plays, non-fiction and re perence Poleag 5- Respond LO- I can analgse a text mal(’mg ingerences and idenli}:ging R t ’ [ and the themes. S[,U’C[Ej chapter | and analﬂse sechions of the chapter
books or textbooks — ik [p ink elrieva
POHIWGH 6 D mal(mg 'mJ:er‘ences OIJOU,IT Hle SeHingS, cho,racters Ond PlOl' Theﬂ can use
Reader L3

idenki J:‘H'Lng and discussing themes
and conventions in and across o

wide range of wrihng

asking queshcns fo imprcve their
underskunding

druw'mg in ferences such as

in ferring characters’ feel'mgs,
H\oughls and molives from their
achions, and J'ush Hing in ferences

with evidence

Predicking what mighk haPPen
from delails stated and implied
summaris‘mg the main ideas
drawn grom more than |
paragraph, idenki pying key details
that supporl the main ideas

discuss and evaluake how authors
use language, including figurahve
language, considering the imPacL

on H\e reader

relrieve, record cmcl Presenl

in formahon from non- fichon

Genre fOCuSZ Persuosive odverl‘s

LO:T can unoly’se the Jrealures of Persuasive wrihng
L4

LO: I can creale asserlive use of the characlerislic

lanquage and of the chosen lext lype — persuasive
L5

LO: To indelpendenHH Iplan and wrile a Persuasive advert for

an intended purpose

Week 2

LO: To edit my wrihng based on slpeciJric success criferia

LOI TO compare and COH}FGS} LWO charac}ers ina LGXL -

ChGPLeI" 5 (and chalpter 6)

LOI TO answer 'LnJrerence quesl‘ions _ chalp}er 7 (long chalpker)

LOZ TO makes noles on an extract Jrrom Hwe lex}

ChGPLeI”S 8 and q (UP LO Ipage 4‘6, before Stanleg wriles H}e

leHer home)

Analﬂse

EVO[UOLG

Author
Characler
Literal

Inference
Evidence

Idenhﬂj
Prediclion

Advert

Persuade
Convince
Dialogue
Dire/ indirect
sPeech

these to then make their own supported Predichon aboul what H‘telj think
might haPPen.

Read page 7 and make o Predichon as fo whﬂ Stanleﬂ is arrested based on
whal we know so far (evidence to suPPorD.

Read up bo chapler 5, couechng vocabularg. Explain bo children that HmeH
will be wrihng a Persuo,sive advert convinc'mg People bo visit Camp (reen
|_a|<e, mal(mg it sound aPPea[ing, rather than ils horrible realikﬂ. Look ak
models and uplevel examples before Planning ak the end of the week

|_6-|0 oclivihes
Children wrile Hweir Persuo,sive adverts J:or Co,mp Green |_0,|<e on Mondaa.

Based on assessment, children will edit their work the J:ouow'mg claH with a
specific success criteria. Read chapler 5 and compare the characers of Mr.
Sir and Mr. Pendanski so for. Read cho,p}ers 6 and 7 answerlng SATs stgle
clueshons, and up bo page 46,



NC PoS

Keg CO"CGP[’S

Keg Compelencies

Keg
VOCO[)UIOFH

, Y-
Ke[j j8) Primary School

Achvilies S

mainkain Posihve altitudes to
read'mg and an underskancling of
whal H\eg read bg: conhnuing fo
read and discuss an ‘mcreas‘mglg
wide range of fichon, Poebrg,

plaHs, non- fichon and re ference

bOOl(S or lexlbool(s

idenhfging cmd discusslng H\emes
and convenhons in and across a

wide rcmge OJ? wrihng

asl('mg queshons fo improve their
underskanding

drawlng in ferences such as

in ferring characters’ J:eelings,
kughts and mokives from their
achons, and J'ush fﬂing in ferences

with evidence

predichng what mlghL happen
from delails stated and implied
summarislng the main ideas
drawn from more than |
paragraph, idenki J-'ng keH details
thak supporl the main ideas

discuss and evaluate how authors
use language, including J:igurahve
language, considering the impack

on Hle reader

refrieve, record and Presenl

in formahon from non- fichon

POH’IWOH I - Decode
POH’IWOH 2 - ComPrehend
POH’IWOH 3 -

Defeck

POH’IWOH 4 - Lo,nguo,ge
PGH’IWGH 5 - Respond
Pathway 6 —

Reader

Ficlion focus

No Place Like Home

LO: Tcan analee and answer queshons in fichon
LO: T can use delailed knowledge of bext lgpes bo make
reasoned Predichons.

LO: T can applg my inference skills fo answer SATs quesl‘ions
L

Heartbeat SATS paper non—ficl'ion focus
- Aul'obiographg/ Biogmphg

- Non chranological reporl'

LO: Tcan O'PPIH my reading skills bo answer literal queshons
in a non fichon bext

LO: I can O'PPIH reading skills to ask and explain quesl’ions fo
imProve unders}anding.

LO: T can draw on inferences from what characlers do and

say ,fc work out their kughl’s and feelings.

Genre
Narrakive
Decode
Relrieval
Analgse

EVO[UO}G

Author
Characler
Lileral

Inference
Evidence

Idenhﬂj

No Place Like Home

Share the text with the class and discuss the theme/ Predichons about what it may be aboul.
Children o make Predichons about what the text may about. Children then to applg reo,ding skills bo
skim and scan and Pull oul main informahon and |<e5 Parts of the text. Children then to QPPlH
reading skills to share and discuss answers to each bext h;jPe - non-fichon (insert on home of the
fuhzre). Talk aboul the suslainablg of these lﬂpes of homes and whal this means. Chn can then
discuss how erg infend to Promole this in the fulure.

Hear} Beol

Pupils given image of the front cover and have lo J’usl'ifg what l‘heg think it }mighl' be about. Can
erg explain the difference between a biographg and an autobiogmphical bext?

Pupils read and discuss the firsl extracf, summaris'mg the main ideas from the text. Pupils then
annotale the }exL highlighhng any structures or J:ea}ures that give a clue bo its genre.

Children to recap the feal'ures of inference quesl‘ions and the PEE skills needed to answer inference
based comprehension queshons in delail. Pupils fo analgse the text. Then children to complefe
inference and literal based queshons on the extract us'mg PEE }echnique. Discuss model and then
comple}e 3 mark inference comprehension quesﬁons, suPPorLing answers with as much delail and
evidence as Possible. Pupils bo independean analgse and applg reading skills to complete literal

queshons 53 us'mg skimming/scanning skills to J:'md answers within non-fichon bext..

Rooﬁoppers - guided reo,ding confinued
Reoding class reader bext — Rooﬁoppers bH Katherine Rundell. Use Posl ib-noles for Pupils to J‘ok

dcwn new VOCQbU’lQFEj and quesﬁons abou} H‘»e chaplen Queslion IJOOI([CLS lO complel’e in whole ClClSS

ERIC kime clailﬂ.



Text: Holes

NC POS KeH CO"CCPI'S Keg Compelencies Keg KeH
Vocobulorﬂ Aclivilies ER 5
ma'm}u'm positive altitudes tf’ Pal'hwaﬂ | = Decode Launch text — Choplers -5 Gem.e |_|_5 achvihes
re:T:E and a;;ndersténémg}of POHIWOH 2 - Comprehend POHlWCIH 3 - LI I_ l( t L cl bl b Hq b l( D d l( d t
:‘;(:1 an?;;:ussg;?:wl::i?n T Detect LO: To make reasoned Predicl‘ions using inJrerence skills NO,I’T‘O,hVG ook a J: ront cover an ur OJ: € Dook. Llscuss and make Pre iehons
wide range of fickon, pochry + Pothway 4 - Lanquage L2 Decode about what Hleg think the book is going bo be about, who the characlers are
plays, non-fiction and re perence Poleag 5- Respond LO- I can analgse a text mal(’mg ingerences and idenli}:ging R t ’ [ and the themes. S[,U’C[Ej chapter | and analﬂse sechions of the chapter
books or textbooks — ik [p ink elrieva
POHIWGH 6 D mal(mg 'mJ:er‘ences OIJOU,IT Hle SeHingS, cho,racters Ond PlOl' Theﬂ can use
Reader L3

idenki J:‘H'Lng and discussing themes
and conventions in and across o

wide range of wrihng

asking queshcns fo imprcve their
underskunding

druw'mg in ferences such as

in ferring characters’ feel'mgs,
H\oughls and molives from their
achions, and J'ush Hing in ferences

with evidence

Predicking what mighk haPPen
from delails stated and implied
summaris‘mg the main ideas
drawn grom more than |
paragraph, idenki pying key details
that supporl the main ideas

discuss and evaluake how authors
use language, including figurahve
language, considering the imPacL

on H\e reader

relrieve, record cmcl Presenl

in formahon from non- fichon

Genre fOCuSZ Persuosive odverl‘s

LO:T can unoly’se the Jrealures of Persuasive wrihng
L4

LO: I can creale asserlive use of the characlerislic

lanquage and of the chosen lext lype — persuasive
L5

LO: To indelpendenHH Iplan and wrile a Persuasive advert for

an intended purpose

Week 2

LO: To edit my wrihng based on slpeciJric success criferia

LOI TO compare and COH}FGS} LWO charac}ers ina LGXL -

ChGPLeI" 5 (and chalpter 6)

LOI TO answer 'LnJrerence quesl‘ions _ chalp}er 7 (long chalpker)

LOZ TO makes noles on an extract Jrrom Hwe lex}

ChGPLeI”S 8 and q (UP LO Ipage 4‘6, before Stanleg wriles H}e

leHer home)

Analﬂse

EVO[UOLG

Author
Characler
Literal

Inference
Evidence

Idenhﬂj
Prediclion

Advert

Persuade
Convince
Dialogue
Dire/ indirect
sPeech

these to then make their own supported Predichon aboul what H‘telj think
might haPPen.

Read page 7 and make o Predichon as fo whﬂ Stanleﬂ is arrested based on
whal we know so far (evidence to suPPorD.

Read up bo chapler 5, couechng vocabularg. Explain bo children that HmeH
will be wrihng a Persuo,sive advert convinc'mg People bo visit Camp (reen
|_a|<e, mal(mg it sound aPPea[ing, rather than ils horrible realikﬂ. Look ak
models and uplevel examples before Planning ak the end of the week

|_6-|0 oclivihes
Children wrile Hweir Persuo,sive adverts J:or Co,mp Green |_0,|<e on Mondaa.

Based on assessmenl, children will edit their work the J:ouow'mg claH with o
specific success criteria. Read chapler 5 and compare the characlers of Mr
Sir and Mr. Pendanski so for. Read cho,p}ers 6 and 7 answerlng SATs stgle
queshons, and up bo page 46,



5 il
Text: Holes R peters 0L

< vy

a ‘

NC POS KeH COHCCPI’S Keg Compel'encies KeH Keg
Vocobulorg Achivilies
mainkain positive alttudes fo Pathway | = Decode READING Genre Acliviiﬂ |: Read chapiers 5 and 6 and creale a short blurb-like summary for both
reading and on undemk,u m,img % | Pathway 2 — Comprehend Pathway 3 — Launch text — Chaplers 5 — 10 chapiers. Children answer reoding sigle quesiions based on cho,piers 5 and 6.
what Hleg read bgj Conhnumg o Delect LO- T can iusiipu my ingerences with evidence from the text No,rro,iive
read and discuss an increasingly Pathwou & - L R 7 Aclivilg 2: Children will confinue to read chapier 5 and compare the characters of Mr.
wide range of fickion, poeiry. e onguege ) Decod,e Sir and Mr. Pendanski so for. Read chapiers 6 and 7, answering reading sigie
plays, non-ickion and reerence PoH\waH 5- Respcnd LO:. T can compare and conkrast lwo characlers in a ext —
books or textbaoks Poihwag 6 — chapier 5 (and chapier 6) Reirieval quesiions, and up to page 46. Discuss feaiures of an informal letter (link to Spag
Reader work) and write a letter from Sianleg's perspeciive bo his Parenis ieiiing them how

idenki fH'ing and discussing themes
and conventions in and across o

wide range of wriiing

asl(ing cluesiicns fo imprcve their
undersianding

druwing in ferences such as

in ferring characters’ J:eelings,
H\oughis and molives from their
achions, and J'usl:i Hing in ferences

with evidence

Prediciing what mighi happen
from delails shated and imPiied
summarising the main ideas
drawn grom more than |
paragraph, idenki pying key details
that suppori the main ideas

discuss and evaluate how authors
use ionguage, including J:iguraiive
language, ccnsidering the impaci

on H\e reader

relrieve, record und Preseni

in formaiion from non- ficiion

Genre fOCuSZ Persuosive odverl’s

LO: I can answer ingerence quesl’ions - chapier 7 (lonq

chapier)

I_OZ I can mal(es nol’es on an exiro,ci Jrrom H‘ie LGXL

Chalpiers 8 and q (UID LO Page 46, beJrore Sianleg wriies H”ie
ieHer hcme)

WRITING TASK

LO: T can summarise main ideas from more than one

parugraph
Chapers 10 & I

I_OZ I can answer compiex SATS siﬁle quesiions

Chapters 12 & I3

I_OZ I can mal(e and evaluaie 'prediciions aboui a chomcier

Chapter |4 and 15

I_OZ I can exlpiain H’le mecming OJL’ WOI"dS and commeni on an

QUH’IOI”.S choice Of ianguage Chalpiers |6, |7 and |8

LO. T can generaie Iprecliciions based on delails stated and

implied Chapier 19

Analﬂse

EVO[UGLG

Author
Characler
Literal

Inference
Evidence

Ideniiﬂj
Prediclion

Advert

Persuade
Coriv'mce

Diaiogue

Dire/ indirect

speech

9reai Camp Green Lake is.

Aclivilg 3: Read chapiers 10 and I and create a short blurb-like’ summary for both
chapiers. Children answer reading quesiions based on chapiers 12 and 3.

Cha“enge - Poini, Evidence, Expiain, LINK. In the last seciion, you link your
exPlanaiion back to the Poini.

Aclivilﬂ k: Children Predici The Warden's appearance and characler before reading
on. Read chapiers |4 and |5, which introduce The Warden into the siorH. Evaluake
Prediciions afierwards.

Broaden — evaluate from a differeni Poini of view.

Aclivilﬂ 5: Children answer clu,esiions based on chapiers |6 — 18. Read up boa
certain Poini in chapier 20. Reveal the end of the chopier (Mr. Sir in agong) and
children to write the whole chapier Hiemselves, ccnsidering author's iechniques and
aHemPiing to emulate their sigle.

Extend — extend lmowiedge of authors iechniques from the characters Poini Of view.
Acliviig 6: Children to edit their narralive Pieces (heavg focus on diaiogue)‘ Read up
bo chapier 27 over the week, answers quesiions, creaiing Prediciions and summarising
the siorg of the book so for. Children compleie a mid—Poini review of the book based
on their opinions so far.

Cha“enge - children io creaie and aliernaiive ending io Hie chapier.



Partnerships

EYFS and Key Stage 1

Each week in EYFS and Year 1 children have access to a Little Wandle
phonics reading book via eCollins that they have been working on in
lessons that week. This book will be 95% decodable to the child as this
is the book they have been learning to read in school. Children will also
take home a library book of their choice to share with parents. Parents
are encouraged to feedback on their child’s reading via a home school
reading diary. Parents are invited to reading workshops and have access
to a range of resources on our website, to equip them in being able to
support their child with reading at home. Prizes include certificates,
bookmarks, pencils and a new book for 40 home reads. Children have
their name displayed on the class reading race chart in the classroom.




Lower Key Stage 2

As children enter Key Stage 2 and become more independent with their
reading, they have a wider choice of home reading books. Every child
will have a book taken from the Collins ‘Big Cat’ scheme, a free choice
library book and an Accelerated Reader book, alongside the online
MyOn Library at home. Reading homework in year 3 and 4 is set at
least once every other week.

Children are encouraged to read at least three times a week with an
adult at home, earning stickers and rewards for their home reading. As
in Key Stage 1, prizes include certificates, bookmarks, pencils and a new
book for 40 home reads. Children have their name displayed on the
class reading race chart in the classroom.



Upper Key Stage 2

Children read a range of books for different purposes and are encouraged to read for
pleasure and complete reading activities linked to their books. In year 5 and 6 there is a
wider choice of books for home reading with access to the year Eroup library of
Accelerated Reader books, whole class readers, Collins ‘Big Cat’ book, non- fiction texts
and ‘First News’ newspapers every week. Children also have access to MyOn at home
which they can then complete an Accelerated Reader quiz on in school. Accelerated reader
books are stored in ZPD (zone of proximal development) levels and children choose a book
in their ZPD in order to challenge and engage them as they read.

As in LKS2, children are encouraged to read at least three times a week at home with an
adult and continue to be rewarded for moving up the class reading race in the classroom.
Children earn rewards for moving up the reading race and children show evidence of this
reading through their home reading records. Prizes include bookmarks, rulers, pencils and
erasers, working their way up to a brand new book when they read 40 books.

Reading homework in year 5 and 6 is set at least once every other week.

Home reading challenges are set in aIIO?/ear groups over holidays such as Easter Book Bingo
and Summer Reading Challenges. Children are rewarded with carrot points and prizes
when back in school. Readin%]is celebrated in classroom book corners, on class blogs and
on the school reading blog w

en children have achieved prizes or recognition for reading.
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